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ABSTRACT 
 
The purpose of this project was to enhance the physical activity, health 
and well-being of the local school community by providing support and 
enrichment to educators, both present and future, in planning and 
implementing physical activity as part of an integrated approach to 
curriculum delivery in teaching and learning in schools.    
The methodology included consulting with and collecting data from 
organisations responsible for physical activity, health and well-being 
within the Fraser Coast community.  These were then used to up-skill 
fourth year education students within the Education Faculty at the 
University of Southern Queensland(USQ), who were then scaffolded to 
develop integrated units of work within the Studies of Society and 
Environment Curriculum(SOSE),  in which physical activity was 
embedded within the fabric of the unit.  A community website was then 
constructed, and student work was showcased to the wider education 
association within Fraser Coast.   
The major results arising from this project are: 
 Establishment of links to local organisations and schools within 
the community who are stakeholders in enhancing physical 
activity and health in schools; 
 Engagement of educators to collaborate professionally to enrich 
their classroom environment, and enhance the physical activity, 
health and well-being of their students; 
 Creation of an ongoing resource and support mechanism to assist 
in delivering physical activity as part of an integrated unit of work 
to both pre-service and in-service teachers; and 
Project Report                                            Sharon Louth 2009 
 
                  5 | P a g e  
 Empowerment of pre-service and in-service teachers with the 
knowledge, skills, resources and confidence to deliver effective 
physical activity to their students. 
In conclusion, recommendations for the future sustainability of the 
project include; 
 biannual additions of students units of work from Health and 
Physical Education(HPE)  related courses, 
 expansion to display units of work from education students across 
all USQ campuses, 
 expansion to integrate physical activity into  units of work from 
other key learning areas of the curriculum, 
 actively promoting the  website to all schools within the USQ 
community, 
 promoting this site at national levels through the Australian 
Council for Health and Physical Education and 
Recreation(ACHPER), and  
 amplifying this project to an international level as a catalyst for 
enhancing physical activity, health and well-being in the global 
education community. 
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INTRODUCTION 
 
 
“…schools can make a difference to the future lifestyles of today’s 
children…by providing healthy food choices and quality physical 
activity, we can help children and young people embrace good eating 
habits and active lifestyles which they can carry into their adult lives” 
(Welford, R. 2007, p.1) 
As a person responsible for the training of future educators within 
schools, who have a direct impact upon teaching children, now and in 
the future, I believe that it is critical for me to be up to date with the 
latest initiatives that arise from the findings of academic research and 
current trends in our society.  As a lecturer within the Faculty of 
Education at the University of Southern Queensland I believe I have a 
very profound effect upon the direction of our future society through the 
education system.  Many problems that are identified within society are 
often sought to be rectified by government officials through the 
education system, which impacts directly upon our teachers, how we 
train them, and how and what our children learn in schools.  
My project arises from the weight of responsibility I carry regarding the 
future well-being of our society, given that my area of expertise lies 
within the Health and Physical Education context. 
As a result of discussions with university education students and 
teachers in the field, I identified a need for collaboration amongst fellow 
educators to share the responsibility of instilling positive behaviours 
regarding physical activity and health in children.  To do this I believe 
teachers and trainee teachers need to work smarter, not harder, to 
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inspire children to participate in physical activity and healthy eating 
behaviours, to co-exist with all of the other knowledge and 
understanding teachers need to facilitate with our children across many 
curriculum areas.   I found resources and professional development were 
desperately needed within our education system, and open 
communication and collaboration were vital if teachers were to 
effectively deliver thirty minutes of physical activity each day to their 
students. 
The scope of the report consists of a two-pronged attack to combat the 
problems associated with promoting physical activity and health within 
schools, by addressing professional development in Health and Physical 
Education at two levels.  This was accomplished firstly by up-skilling 
fourth year education students with respect to health and physical 
activity, and secondly by developing a web-based resource for teachers 
and trainee teachers that specifically integrates physical activity within 
the curriculum.  
The methodology used consisted of:  i)consultation with, and data 
collection from stakeholders within the physical activity, health and well-
being realms; ii)introducing students to resources, scaffolding students 
to develop integrated units of work and providing feedback and selecting 
exemplars to showcase to practicing teachers; iii) constructing a website 
and displaying students work, along with creating interactive areas for 
feedback and contribution of samples by participants; and iv) promoting 
the website to the education community for general use.   
The project limitations  initially lie in that the integrated units of work 
were specifically from the Studies of Society and the Environment 
curriculum documents(previously referred to as History, Geography, 
Social Studies),and did not encompass other areas of the curriculum, 
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such as Maths, English, Science and Art.  Another limiting factor in the 
development of the web-based resource was that it only included 
students from the Fraser Coast campus of the University, and would be 
far more equitable, and convey a richer context of units if students from 
the other two campuses, along with web-based students could also 
contribute their work samples to the website.  Since the successful 
launch of the web-based resource these factors are no longer viewed as 
limiting, but are considerations for future developments within the 
project as momentum for the ideals increases.  A contributing factor to 
the success of the project lies in the funding assistance received from the 
Queensland Government to create and complete the project within a 
given time frame.  This created a sense of urgency for both my students 
and I to complete the units of work, create the website and promote it at 
an all schools conference in the Fraser Coast in August, 2009.   Another 
factor contributing to the ongoing success of the project is in the 
sustainability of the website as it is regularly updated with biannual 
additions of students work.  This ensures that the website contains the 
most recent and highest quality samples of students work, and displays 
relevant feedback given by practicing teachers delivering these units in 
schools. 
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PROJECT CONTEXT 
 
In identifying and justifying the context of the project it became 
apparent that there were two circles of influence for this project.  An 
inner circle of need relating to my own professional practises, and an 
outer circle of need which reflects wider societal relevance to the project. 
I will address the project context in two parts for the purposes of 
clarification, firstly the inner circle pertaining to my immediate 
professional practices and a local need, and secondly to place the 
relevance of the project to initiatives within the wider societal 
framework. 
 
Part 1:   Individual locus of needs 
I am currently teaching in the Faculty of Education at USQ Fraser Coast.  
I teach in both Primary and Secondary Undergraduate programs across 
the suite of courses, which are scientifically, socio-culturally and 
pedagogically focussed.   In this role I assist students in developing their 
knowledge and understanding by using practical lessons to demonstrate 
a variety of pedagogies that can be used within HPE.  As a direct result of 
teaching in this way, I had discussions with many students who felt they 
needed more assistance to develop their knowledge and resources to 
emulate this style of teaching and learning.  Many students lacked the 
confidence to teach the kinaesthetic learners in their classrooms.  This 
concerned me a great deal as I believe that inclusion and diversity should 
be the centrepiece of every lesson.  I encouraged students to explore the 
use of physical activity to enhance the learning experiences for 
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kinaesthetic style learners when they were out on professional 
experience and to discuss this with their mentor teachers within the 
schools.   
The opportunity to follow up these requests to students arose as I carried 
out another of my roles within the University as a liaison between 
schools, students and the University.  So it was in this capacity I visited 
our students within schools and discussed my concerns regarding 
physical activity initiatives with both students and their mentor teachers.  
It soon became clear this problem did not solely sit with our pre-service 
teachers.  Many practicing teachers also identified confidentially that 
they too felt ill- prepared and   under-resourced to effectively promote 
physical activity to their students and meet the demands placed upon 
them by the government‟s “Smart Moves” initiative.  In relation to 
Primary Schools this initiative specifies that: 
“…all Primary Schools must allocate 30minutes per day of physical 
activity of at least moderate intensity as part of the school curriculum”.      
(Welford, R. 2007, p2) 
 A copy of the complete Smart Moves policy can be found in Appendix A.                  
Although schools were responsible for improving access to resources and 
were given the authority to deliver this initiative, many teachers with 
whom I spoke felt there was no follow up professional development to 
assist schools and educators to reach this target. 
As I live and work within the Fraser Coast community and have 
established personal links with schools, teachers and parents through my 
family‟s participation in a variety of sports and extra- curricular activities 
within the community, I believe I am seen as approachable and receptive 
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to the needs of my community.   So to investigate these claims, I spoke 
with other teachers to see if they had experienced the same problems in 
implementing Smart Moves.  I also discussed these implementation 
problems with other Health and Physical Education Specialists within 
schools to see if they had assisted with providing professional 
development to their colleagues as part of a program to support the 
implementation of Smart Moves within schools.  I found similar themes 
throughout these discussions.  Firstly teachers felt that there had been 
no professional development or resources to assist them to plan and 
develop effective physical activity experiences for their students, and 
secondly, none of the local HPE specialists had been asked to construct a 
local, intra-school information session to facilitate and allay the concerns 
of their colleagues. 
I then reviewed the Professional Development Program our University 
provides to the local community.   I had conducted some in-service 
training to beginning teachers on Physical Activity and Smart Moves, 
where the focus of the sessions revolved around integrating physical 
activity with other subjects, or key learning areas within the curriculum, 
so as to provide meaningful kinaesthetic learning experiences to their 
students, whilst reinforcing what students were learning within the 
classroom and also complying with the “Smart Moves” policy.   
I concluded that many of my colleagues, who are already practicing, felt 
overwhelmed by the demands placed upon them to promote Health and 
Physical Activity as they lacked the knowledge, skills, resources and time 
to plan and deliver this material effectively.   Equally these extra 
demands also impacted upon our trainee teachers, as they too  need to 
be fully conversant with and capable of teaching all subject matter with 
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an emphasis on establishing and maintaining healthy communities, 
within their classrooms, schools and the wider society. 
My personal observations from these conversations can be summarised 
as follows. 
 Teachers lack the knowledge and skill to implement physical 
activity within schools. 
 There is no focus for teachers to implement “Smart Moves” 
within their classrooms. 
 There is a lack of clear goals relating to the implementation 
of “Smart Moves” in schools. 
 Teachers view “Smart Moves” as having little value and 
believe it gets in the way of meaningful learning and teaching. 
 Local human resources such as the Specialist HPE teachers 
were not recognised as an asset to implement Smart Moves within 
the whole school community.  
 Integration within the whole school curriculum is needed to 
effectively promote physical activity to children. 
 
It became clear from my discussions with in-service teachers, pre-service 
teachers and colleagues that much more was needed to support the 
implementation and promotion of physical activity within schools, as a 
key ingredient to achieving the wider ranging benefits of improving 
physical activity, health and well-being for the individual and the 
implications this will have on society in the future. 
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 Part 2:   Societal locus of needs 
The importance of promoting physical activity, health and well-being 
within our schools, via our teachers, both present and future, can be 
found when considering the more global issues of obesity and lack of 
exercise ensconced in our technological lifestyles, which threaten the 
very future of our society.   
Current concerns over the health of the Australian nation have sparked 
many campaigns alerting people to the negative effects of obesity and 
inactivity on health.  A number of studies have revealed this trend, and 
one in particular in Western Australia, focused on children (CAPANS, 
2003), whereby there has been a significant increase in childhood 
overweight and obesity statistics with an equally significant decline in 
physical activity participation rates at school. For instance, between 1985 
and 2003, overweight and obesity more than doubled in Western 
Australian male school children aged 7-15 years (9% to 23%) and almost 
tripled in female school children of the same age (11% to 30%)(Hands, B 
& Parker, H 2003). 
 
Another study by Olds and Ridley (2008) has shown 76% of children 
aged 5-12 years report insufficient physical activity, and children aged 15 
years and under spent an average of 11 hours on screen-based activities 
per week, and 95% spent more than the recommended two hours per day 
on these activities.  This study identifies the startlingly small percentage 
of children aged 5-12 who are meeting the Australian Physical Activity 
Guidelines.  These guidelines were established by the Australian 
Government and provide physical activity recommendations for children 
and young people. These guidelines specify that young people should 
participate in at least 60 minutes of moderate to vigorous intensity 
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physical activity every day and should not spend more than 2 hours per 
day in sedentary activities such as computer games, internet, watching 
television (Department of Health and Ageing, 2005). 
 
Another study by Dobbins (2001) shows there is strong evidence for 
positive outcomes arising from physical activity by children, 
including the prevention of higher blood pressure, weight 
maintenance/loss and enhanced blood lipid profiles; which in turn 
decrease the risk of chronic disease such as diabetes and 
cardiovascular disease.  Prior research also suggests that an active 
childhood is a strong predictor of remaining physically active in 
adulthood (Raitakari et al. 1994). 
 
In response to these findings,   a number of government initiatives at 
federal, state and local levels have arisen to combat the obesity epidemic 
threatening the health of our society, and the well-being of our future 
generations.  As a result, many groups have initiated programs to 
encourage healthy lifestyles within specific population samples.  Notable 
examples include Active After-schools Program, an initiative of the 
Australian Sports Commission, which targets the children of working 
parents to enhance their participation in physical activity whilst in after 
school care and the State Government focus on “Smart Moves” 
(Queensland Government, 2007) which targets children within schools, 
and at local government levels the facility and resource grants through 
the State Government Department of Local Planning, Sport and 
Recreation, which targets specific groups in the community, such as the 
elderly, youth and under 8‟s.  These are the government generated 
initiatives, but there are also projects by smaller community groups who 
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have applied for funding to improve health, nutrition and physical 
activity opportunities for their own group, to local council, state or 
federal government funding programs.   All of the above reports place a 
strong emphasis on the role of the school system.  The responsibility 
then, to foster and promote good nutrition and regular exercise lies to a 
large extent with our schools.  This in turn, has placed greater demands 
on our teachers to deliver the “physical activity, health and well being” 
message in their classrooms. 
In attempting to create solutions to this problem, it is important to 
define what good health and well- being means, and to identify factors 
which impinge on our own health and the health of our community. 
To define good health and hence determine the factors which promote 
good health, it is essential that one recognises the idea that good health 
is not just about being physically fit, eating the right foods and being free 
from disease, but that it encompasses a holistic view of each individual, 
which one could encapsulate as the concept of “wellness”. 
“Wellness” is not just a measure of health and physical fitness, and the 
resultant effects of the presence (or absence) of exercise, diet and 
disease, but encompasses every aspect of a person‟s being.  To be truly 
well, or healthy, there must be positive relationships amongst each of the 
dynamic aspects of one‟s being.  The factors that must be considered to 
have an impact on increasing one‟s wellness are: Emotional, Social, 
Occupational, Spiritual and Intellectual, and all manifest themselves 
within a person‟s physical fitness and nutrition.  These elements are all 
interconnected, and programs to target physical fitness and nutrition 
must also consider all of the elements of “wellness”.  For people to learn 
how to be “well” or “healthy” then this should be demonstrated with a 
resultant change in attitudes and behaviour, where self-responsibility 
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within these areas is supported.  The following illustration demonstrates 
visually the connectedness of each of these elements of health and well-
being, and I have coined it the “wellness lifesaver”. 
 
Figure 1: Inter-relatedness dimensions of Wellness 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
So how does one address this “growing concern?”  The answer must 
surely lie in generating awareness and educating people about 
preventative measures, rather than treating health problems as they 
occur in a piecemeal approach.  Throughout history and across 
societies, education has been used as the primary vehicle of social 
Emotional Informality 
Occupational 
Intellectual 
Social 
Physical Fitness, Nutrition  
Spiritual 
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reform to enhance knowledge and create a change in associated 
attitudes, values and actions of people.  The National Health and 
Medical Research Council recognised the effects of schools by 
developing the Australian Government Dietary Guidelines (NHMRC 
2003) and recommended this should be promoted within schools.  
These guidelines identify the need for children to consume sufficient 
nutritious foods to grow and develop normally, and emphasize the 
importance of children enjoying a wide variety of nutritious foods 
essential for growth and development.   This can be partnered with 
the physical activity guidelines which emphasizes the importance of 
regular physical activity and encourages individuals to “find your 
30” each day.   
 
Many students only become aware of these guidelines through their 
Health and Physical Education lessons at school.  The Queensland 
Studies Authority (QSA) is the overseeing government branch 
responsible for curriculum development and control within 
Queensland.  In this case, QSA have developed a state wide 
curriculum, called Essential Learnings, which specifically describes 
curriculum content for Queensland Schools.  The HPE component of 
the Queensland Studies Authority (QSA) Essential Learnings 
guidelines identifies three strands of knowledge and understanding 
in HPE.  These strands/organizers are health, physical activity and 
personal development.  These strands must be addressed 
continuously throughout a child‟s schooling and pitched at levels 
appropriate to their age and development to continuously build 
upon their foundational understandings.   Decisions about children‟s 
schooling and the curriculum content are based on an 
understanding of a child‟s physical, cognitive, psychological and 
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social development.  Subject matter is revisited continuously 
throughout a child‟s schooling, where the foundations of students 
existing knowledge is constantly reviewed and elaborated upon so 
that students are supported by various pedagogical means to build 
upon and reframe their understanding in response to their overall 
development.   So for educators to be truly successful at enhancing 
physical activity, health and wellness they need to replicate this type 
of approach: where the same message of lifelong healthy eating 
habits and appropriate physical activity is being delivered to 
children throughout their schooling in a way most appropriate to 
their lives and their stage of development.   
 
This project aims to unite groups who are striving to address the 
health and wellness malaise that is present in our community, so 
that by collaborating resources and expertise we can present a 
comprehensive approach to addressing wellness within our society. 
Schools are able to address these wellness issues more than once, 
and in ways that are relevant to the student‟s particular stage of 
physical, social, emotional and cognitive development (O‟Connor & 
Parker, 1995). 
 
After reviewing these selected articles from a large volume of research, 
such as; Hands(2002), who identified constraints and enablers of 
physical activity in children; Wyn(2009), who examined contradictions 
to improving health and well-being in children and adolescents; 
Light(2008) who analysed children's reasons for joining sport clubs and 
their retention; Bradley(2009) who developed resources to increase 
physical activity in schools; whilst Lu(2009) who conceptualised a new 
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framework for enhancing physical education in schools by including 
Eastern movement disciplines; it became clear that a much wider view of 
promoting physical activity is needed if we are to make a significant 
impact on children‟s education, specifically relating to diet and physical 
activity, and in turn have a positive effect upon their lifelong lifestyle 
choices.   
 
This project specifically targets positive healthy lifestyle choices by 
empowering those who teach, care for and educate children with the 
confidence, knowledge and practice to engage our community in positive 
lifestyle behaviours.   
Participating in regular physical activity benefits psychomotor, cognitive, 
affective and behavioural domains of our being, and hence also impacts 
upon our “wellness”.  It is this reasoning then, that may be used to 
explain why Health and Physical Education is so important for our 
children and the overall health of our nation, and why government 
initiatives to promote good nutrition and regular exercise essentially 
arrive at our schools, and place greater demands on our teachers to 
deliver this message repeatedly in all shapes and forms. 
 
On the basis of government perceptions and various reports a key policy 
document has been written to signify the importance the government 
places on physical activity, health and wellness.  This document, “Smart 
Moves” (2007), identifies the substantial need to improve the health and 
well-being of school children.  It focuses on several key areas for schools 
to address.  These include, required time for physical activity, improved 
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access to resources for physical activity, increased capacity to deliver 
physical activity, the provision of professional development in physical 
activity, the building of community partnerships to enhance physical 
activity and that schools are accountability for physical activity.  (For 
further elaborations of the policy, see Appendix A.) 
 
From my perspective as an educator of teachers, I see how many 
teachers, both pre-service and  in the field, feel overwhelmed by the 
demands placed upon them to promote Health and Physical Activity as 
they lack the knowledge, skills, resources and time to plan and deliver 
this material effectively.   Equally these extra demands also impact upon 
myself, as a teacher educator, as our trainee teachers  need to be fully 
conversant with and capable of teaching all subject matter with an 
emphasis on establishing and maintaining healthy communities, within 
their classrooms and schools and the wider society. 
 
My project aims to promote and enhance positive lifestyle behaviours 
and attitudes of children and families in the Fraser Coast community 
through improving the confidence and professional practices of teachers 
and others responsible for caring for and educating children, by 
addressing both the quantity and quality of  physical activity experiences 
available to school communities. 
 
The rationale for this project is clear: 
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 To address the lack of knowledge, skills and resources to 
effectively promote physical activity. 
 To showcase the abilities of trainee teachers at USQ. 
 To improve children‟s health and well being in schools. 
 To support literature and government policies specifically 
relating to health and physical activity issues within our society. 
 
Within these contexts the following outcomes were intended. 
i. Developing a collaborative resource for schools to use to 
promote healthy lifestyles, with particular focus on nutrition and 
physical activity, and incorporate a cultural awareness of barriers 
to participation. 
ii. Empowering teachers with the knowledge and skills to 
incorporate a „healthy lifestyles‟ approach to teaching and 
communicating with children in their school and community 
allowing accessibility for all groups; 
iii. Establishing a training agenda based on the concept of 
sustainable commitment to creating real life choices that 
contribute to both personal and community health that is 
accessible to all. 
iv. Creating a central focus via a forum for ongoing updating 
and sharing of local community knowledge, resources and events 
that contribute to promoting wellness that is specific to the Fraser 
Coast Community.  This local perspective is emphasized, so as to 
create a sense of ownership and commitment to the ideals of 
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wellness promotion as an ongoing sustainable individual and 
community concern on the Fraser Coast.
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METHODOLOGY 
 
Succinctly, the purpose of this project was twofold: 
 To develop a HPE curriculum basis for students undertaking the 
“Healthy communities” course at USQ. 
 To develop a web-based resource for trainee and practicing 
teachers to assist them in providing meaningful physical activity to 
students.  
 
To achieve these outcomes I reviewed several methodologies, and 
applied these to my project in order to discern which method would be 
most appropriate to my study.  Quantitative methods of research, where 
data is collected and analysed, in order to describe or infer trends 
through statistics, is not particularly relevant to the project at this point.  
It may be helpful at a later date to report on the “usefulness” of the final 
web-based resource product to educators, but for the purposes of 
developing curriculum, in terms of creating quality learning outcomes 
for students I need to look at other research methods. 
The underlying theme of the project is to investigate and elaborate upon 
real and hidden agendas in our educational system, and to create a 
meaningful tool to assist educators in the process of establishing a focus 
upon health and physical fitness within their classrooms.  This aligns 
with qualitative  methods of research, which have several strategies that 
may be appropriate for the project.  Some of these are as follows: 
 Ethnographic research – involving studying a group of people. 
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 Phenomenological research – involving subjective experiences. 
 Grounded theory – developing theory based on empirical data. 
 Participative inquiry – involves a cooperative inquiry into an 
identified problem, as well as a participatory action research to 
transform existing practices. 
 Historical research – involves an integrated account of the 
relationships between persons, events, times and places.  
 Case Study – involves the observation of an individual unit. 
After considering each of these research strategies it becomes clear 
which style is most suitable for my project outcomes,  that being the 
participative inquiry method, specifically focussing upon participatory 
action research (PAR).  Borda and Ralman(1991) describe PAR as being 
“rooted in the culture of the common people”, and they go on to describe 
the role of the researcher as a change agent who embraces the concerns 
of oppressed people.  To apply this to my project, the oppressed people 
are our teachers, and their concerns are based upon how they are to 
effectively implement “Smart Moves” in their classrooms with little or no 
professional development and/or resources to support them.  Hence, in 
line with an overview of PAR, I can go on to prompt personal discussions 
where teachers can voice their concerns with Smart Moves, and instigate 
community meetings to explore existing support structures to promote 
health and physical activity within our community.    From these 
workshops, the concept of “wellness” was very broadly defined, which 
was expected, as I had invited diverse groups and members of the public 
to attend.  I also consulted with my colleagues and my students over the 
course of the project, which enabled many groups to collaborate and 
consciously engage with developing resources and skills to support the 
project outcomes.  My project fits the paradigm for participatory action 
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research, as defined by Burns(2000) in that… “ it is the application of 
fact-finding to practical problem-solving in a social situation with a view 
to improving the quality of action within it, involving the collaboration 
and cooperation of researchers, practitioners and laymen.” 
Kurt Lewin, in Burns(2000) cites two major stages of action research as 
being diagnostic and therapeutic.  The diagnostic phase involves an 
initial idea, followed by some fact finding from which a general plan is 
developed.  The therapeutic phase involves several elements listed as 
follows: 
1) action steps,  
2) implementation,  
3) monitoring,  
4) evaluation and  
5) amending the plan of attack.      
McMurray, Pace and Scott (2004) identified the philosophy of action 
research as having five steps.   
i. Getting out there and trying to understand the work system by 
working up some solutions; 
ii. Applying those solutions to some problems; 
iii. Closely observing the results of the actions‟ 
iv. Reflecting on the consequences; and 
v. Figuring out why you got the results and what you are going to 
do about it. 
 
These authors suggest action research follows a pattern of raising 
questions, planning to seek answers, fieldwork, reflection, creating new 
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actions and further reflecting up0on these actions, which is the basis of 
the methodology used within the project. 
The following sequence of action research were employed in order to 
achieve project outcomes.  Elaborations, rationale and justifications of 
these procedures can be found in the next section, where project 
implementation is examined.  
 
1) Consultation and data collection with and from stakeholders in 
physical activity, health and wellness. 
 
2) i) Introduce students to resources (both on line and human 
resources) that will support the development of their knowledge, 
skills and understanding of teaching and promoting health and 
physical activity to their students.  
ii)  Scaffold students to develop integrated units of work that are 
based upon the SOSE curriculum, whereby physical activity is 
embedded within the unit of work. 
 
iii)  Select the best developed unit plans as exemplars to be placed on 
the website, and give structured feedback to support the improvement 
of weaker units of work, so that students are able to raise the standard 
of their work to a level that allows their units to similarly be placed on 
the website. 
 
Project Report                                            Sharon Louth 2009 
 
27 | P a g e  
 
3) i)   Construction of the website for access by students, existing 
teachers and other interested stakeholders. 
ii)  Placement on the website of student unit plans with links to 
resources, feedback forum and participant contribution areas. 
 
4) Promote the use of the website to stakeholders, local schools, the 
University, and the wider education community. 
 
This is a concise description of the methodology as implementation 
would require various models and changes in the course of the project.  
Many finer details could not be envisaged from the outset and 
procedures have developed through evaluating and reflecting on the 
events as they occur and hence allow further investigation and planning 
as the project unfolds.   
The action research method employed in this study is one which has a 
global aim of assisting teachers to engage their students in physical 
activity to promote wellness.  The project is supported by continuous 
improvement and reframing of the original solutions to the problem to 
ensure the objectives of the study are sustainable, in line with 
government requirements for the curriculum, and flexible enough to be 
able to adapt to the changing needs of the teaching profession. 
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PROJECT IMPLEMENTATION AND FINDINGS 
 
In order to review and evaluate processes and procedures employed in 
undertaking this project, discussion and analysis of the project 
implementation will follow the procedural headings indentified within 
the methodology referred to above. 
In reviewing the processes involved at each stage of the project, and to 
identify succinctly the findings in relation to the implementation of the 
project, I have constructed a PMI Evaluation (Pluses; Minuses; 
Interesting) for each phase of the methodology.  
 
1. Consultation and data collection with and from 
stakeholders in physical activity, health and well-being. 
 
I had real concerns regarding teaching the “Healthy Communities” 
course to my students, (PRT4202), as I felt that students did not possess 
the necessary knowledge to teach in the field, under new government 
guidelines, “Smart Moves” (Queensland Government, 2007), that 
prescribed and demanded teachers take their students outside to 
participate in 30 minutes of vigorous physical activity each day.  During 
my discussions with students in July 2008, they identified their lack of 
knowledge in Physical Education based on reflections from their own 
experiences with Physical Education, both at professional and personal 
levels.  I felt that students had reached a critical point in their teacher 
training where they desperately needed further tuition to deliver “Smart 
Moves” effectively, efficiently and confidently to their students, and if I 
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could not facilitate this then I was failing my students, and failing my 
responsibilities as a teacher educator.  I felt it was necessary to explore 
and create resources that would inspire my students and instil them with 
the knowledge, skills and confidence to carry out their obligatory duties 
as a teacher working under Queensland state legislation.   
To achieve this I began by exploring and generating a network of 
supportive colleagues whose particular areas of specialization were 
related to physical activity and health within the school domain and the 
wider community.  After much communication, both email and 
telephone, I convened and facilitated a workshop where I invited 
representatives from a number of organisations from Federal, State and 
Local levels of government such as Australian Sports Commission, 
Queensland Health Promotions for both Physical Activity and Nutrition,  
Department of Local Government, Planning, Sport and Recreation, 
Fraser Coast Community Health and Nutrition, Local Council Youth 
Development and USQ Faculty of Education to attend as I identified 
these groups as common stakeholders in encouraging physical activity 
and health promotion within schools and the community.  I believed if I 
could create and facilitate a meeting of these stakeholders to establish a 
forum for discussion of concerns and issues and sharing of time and 
resources, then I could generate a collaborative approach to problem 
solving amongst stakeholders. (For a more detailed list of stakeholders 
see Appendix B.)   
 
The first meeting was convened on the 19th August 2008, at the Fraser 
Coast Campus of the University of Southern Queensland, with a focus on 
articulating their roles and responsibilities with respect to promoting 
healthy lifestyles.  During this initial meeting, all parties spoke 
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individually about their particular emphasis on an aspect of promoting 
physical activity and health within our schools and communities.  
Several key issues were identified as major ingredients needed to 
successfully promote physical activity and health within our schools and 
communities.  These are listed as follows.  
 Sustainability 
 Accessibility 
 Cultural awareness and breaking down barriers to participation 
 Population health and individual health 
 Facilities 
 Resources 
 Funding 
 Integrated approaches 
 Quality control and accreditation 
 
Two further workshops ensued from this initial meeting, on 2nd 
September and the 16th September, with the following needs agreed upon 
by stakeholders: 
i. A collaborative approach to effectively promote physical activity 
and health to individuals, the University, schools and 
communities. 
ii. Provision of time and resources to USQ students. 
iii. An establishment of compiled resources available for all 
stakeholders. 
iv. Access to government funding opportunities to develop and 
promote a resource pack to schools. 
v. Forging of partnerships between stakeholders.  
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vi. Generating a common understanding of definitions for terms and 
aims (physical activity, health and well being) so that a vision 
statement could be envisaged. 
vii. Formulation of an action plan to cultivate partnerships and 
resources. 
viii. Identification of a lead player to apply for available funding. 
Following these series of meetings I reflected upon my original problem, 
which was: 
“How do I improve the confidence and professional practice of 
teachers and educators to promote physical activity, health and 
wellness to our schools through improving the quantity and 
quality of physical activity and health experiences for children in 
our schools and wider community?” 
 
I believed there was several focus issues that would help to create 
solutions to this problem and thereby access available funding are 
outlined as follows. 
 Fraser Coast is identified as a low socio-economic area and this 
reduces the accessibility of sport to the community, hence I would 
have to target schools to generate equitable opportunities for 
children to participate in physical activity. 
 By uniting previously disparate groups within the community 
whose goals are to enhance physical activity and health in our 
society, then many more resources and facilities for both the 
university and schools could be accessed. 
 By up-skilling current fourth year students at USQ to take an 
integrated approach to embedding physical activity within their 
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units of work, this would generate increased opportunities for 
students to participate in physical activity and hence promote 
healthy behaviours as a lifelong process. 
 By disseminating this knowledge through a professional 
development training plan to other teachers and demonstrate this 
integrated and holistic approach to promoting physical activity and 
health, would enable a further increase in opportunities for 
students to participate in and enjoy physical activity. 
 By creating a website with integrated units of work, where physical 
activity is embedded within them, and one where educators can 
contribute and interact collectively via a professional forum, then 
this ensures these efforts and resources are sustainable, equitable 
and accessible to all. 
 
Once I had established this clear focus and rationale for a project and 
shared it with stakeholders, it became evident that funding opportunities 
existed to support this focus.  By this time I had established a respectful, 
reflective and unified group of allies from a range of professional bodies, 
such as the Active After Schools Co-ordinator from Australian Sports 
Commission, Health and Physical Activity Promotions Officers from 
Queensland Health, Sport and Recreation Officers from Queensland 
Government Department of Local Government, Planning, Sport and 
Recreation, Fraser Coast Community Health and Nutrition workers, 
Local Council Youth Development Officer,  and USQ Faculty of 
Education lecturers.  I facilitated our meetings and directed all present to 
focus on commonalities within our separate work environments, and 
allowed all stakeholders to identify and discuss issues that had acted as 
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roadblocks to promoting physical activity and health within their own 
specific employment contexts.   
 
I wanted stakeholders to continue this shared experience so that we 
would use each other‟s strengths to promote physical activity and health 
in our schools, University and the community.  So in the process of 
implementing my project, I found I could apply for government funding 
through the Eat Well Be Active Community Partnerships Scheme, to 
produce a web-based resource.  I considered the true strength of the 
grant application lay in the collaborative approach to the issue of 
promoting physical activity and health that these newly developed 
partnerships fostered.  In order to preserve and further the co-operation 
of stakeholders in applying for funding, I set up an area for shared 
discussion through “Google docs” so that the funding application was 
transparent, and all parties were invited to view, add to and comment on 
the development of the grant application.  
 
The ensuing proposal was put forward in October 2008 to the 
Queensland Government Department of Local Government, Recreation 
and Sport to apply for funding to the value of $15, 250.00 under the “Eat 
Well Be Active Community Partnerships” program, an outline of which is 
as follows:  
 
“The project aims to promote and enhance positive lifestyle 
behaviours and attitudes of children and families in the Fraser 
Coast community through improving the confidence and 
Project Report                                            Sharon Louth 2009 
 
34 | P a g e  
 
professional practices of teachers and others responsible for 
caring for and educating children, as part of a holistic "wellness" 
approach by creating a web-based resource that teachers and 
trainee teachers could access and use to teach and promote 
physical activity within their classes.” 
Louth, S (2008) 
The project contained several implementation stages and these are listed 
below. 
Stage 1:  Gather resources and collaborate with specialist HPE 
teachers and fourth year USQ education students to evaluate, collaborate 
and create accessible wellness resources, with a particular focus on 
nutrition and physical activity, and incorporating cultural awareness and 
social justice concepts, through the SOSE syllabus. 
 
Stage 2:  Professional Development delivered by specialist HPE 
teachers and fourth year education students to Deputy Principals, 
Curriculum Co-ordinators or teachers and community groups 
responsible for child care, about how to use the resources in their 
classrooms or communities. 
 
Stage 3:  Establish an accessible and equitable training agenda to 
disseminate knowledge on the use of the resources more broadly to 
teachers, staff and community members within schools and community 
organisations, to empower them with the knowledge, skills and tools to 
incorporate a 'healthy lifestyles' approach when teaching and 
communicating with children. 
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Stage 4:  Participate in a holistic view of wellness at the "All schools 
Reach Out" event within Fraser Coast to be held at Urangan State High 
School in October 2009. 
 
Stage 5:  Create a community website to allow a continual sharing and 
building of resources and reflection on their use.  This will also be a 
forum where all participants can update their knowledge, skills, and 
resources and discuss issues and events relating to wellness and healthy 
lifestyles within the Fraser Coast. The website, hosted by USQ, will fund 
and support the project and Fraser Coast community a sustainable 
commitment to creating real life choices that contribute to both personal 
and community well-being that is accessible to all. 
 
The project application deadline was 30thOctober, 2008, which gave me 
six weeks to write the proposal, share it with all stakeholders from the 
meetings I had convened, adjust this so that all partners were happy with 
their level of involvement in the application, and submit it with the 
relevant supporting documentation.  I rapidly learnt how to use “Google 
docs” as I believed that it would save me a great deal of time in emailing 
partners involved in the grant, as it allowed all partners to access and 
update the document cumulatively.   I also ensured that I delegated 
sections of the application to stakeholders, so that all partners had an 
active role in applying for the grant, and this generated a feeling of 
ownership of the grant, so that it truly was a working collaborative 
partnership that I had created.  (Appendix C contains a copy of the 
project application.) 
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The grant was specifically for the up-skilling of the fourth year students, 
the development of resources, the construction of the website and the 
promotion of the website to the education community. 
On the 20th February, 2009 I received notification that the grant 
application had been successful.  (For specific details regarding the 
release of the funding please see Appendix D.)   I am confident the 
collaboration I had engendered was a major determinant in the success 
of the grant application, as it allowed all partners to review and commit 
to the aims of the project, that being; 
 
“...to promote and enhance physical activity and health in our 
schools and communities by developing an integrated and 
collaborative approach to generating opportunities and 
experiences for participation in quality physical activity and to 
encourage lifelong and life wide participation in physical activity 
and enjoy the many benefits this will incur in terms of health and 
well –being, both for the individual and the wider community...” 
Louth, S (2009)   
This collaborative process in consultation and data collection was viewed 
as fundamental to establishing the foundations of an up to date, 
expansive, inclusive network of people, organisations and resources by 
bringing together previously disparate groups from the community to 
form the basis of this drive to promote and enhance healthy lifestyles 
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within our schools, community and society.  I have constructed a PMI 
Evaluation to summarise findings associated with the consultation and 
data collection with and from stakeholders in physical activity, health 
and well-being.  
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Table 1:   PMI EVALUATION Stage 1:  Consultation and data collection with and from stakeholders in physical 
activity, health and well-being   
 
PLUSES MINUSES INTERESTING 
 United disparate groups with 
a common aim 
 Built sustainable partnerships 
with disparate groups 
 Created a professional 
fellowship amongst 
stakeholders 
 Active After Schools running 
free coaching clinics to USQ 
students 
 Health and Nutrition advisors 
conducting awareness 
information sessions and 
distributing resources to USQ 
students 
 Traditional Indigenous Games 
sessions run voluntarily for 
USQ students 
 Opening lines of 
communication amongst 
stakeholders 
 Many aspects of health were 
raised – too many to attend to 
in one project – for example 
oral health and mental 
illnesses 
 Some members had their own 
agenda and used the meetings 
as an opportunity to further 
their own interests, and as a 
result tended to monopolise 
the meetings  
 Barriers to physical activity 
and health varied according to 
demographics of region, e.g. 
access to facilities, qualified 
personnel 
 One of the main barriers to 
participating in physical 
activity was identified as the 
perceived  personality of the 
Physical Education 
Teacher(Laakso, N 2008)  
 A second barrier to 
participating in regular 
physical activity is the concept 
of identifying „winners and 
losers‟ and the associated 
impact this has on a child‟s 
self esteem 
 Yet another barrier to regular 
participation in physical 
education is the concept of 
Project Report                                            Sharon Louth 2009 
 
39 | P a g e  
 
 Generating respect for various 
roles and responsibilities 
amongst stakeholders and the 
positive impact this united 
approach has on the 
community 
 Sharing successes amongst 
stakeholders to enhance 
motivation and raise 
awareness of multiple factors 
influencing physical activity, 
health and well being   
 
 
 
 
 
 
 
 
 
 
 
 
„being picked last‟ and the 
effect this has on a child‟s 
willingness to participate in 
HPE lessons and the negative 
impact this has on their self 
concept 
 Traditional Indigenous Games 
involving cooperative games, 
as opposed to competitive 
games played within Sport, 
may be a vehicle for 
promoting enjoyment and 
participation in physical 
activity 
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2. i)   Introduce students to resources (on line, print, audio-
visual and human) that will support the development of 
their knowledge, skills and understanding to teaching and 
promoting health and physical activity to their students. 
To do this effectively, I first needed to investigate the literature 
pertaining to current national concerns over health and obesity issues 
that have given rise to a variety of policy and funding initiatives by both 
Federal and State governments.  I also needed to comment on the nature 
of the material that exists to support Smart Moves policy to teachers 
within schools. 
I began this phase by reviewing the “Smart Moves” policy documents 
(Queensland Government, 2007) along with Queensland Studies 
Authority (QSA) curriculum policy documents with respect to Essential 
Learnings for Queensland schools (Queensland Studies Authority 2009).  
From the research I had undertaken on the internet, I had found that the 
resources to support the implementation of Smart Moves within schools 
was scant, and furthermore, for the average classroom teacher who did 
not specialise in Health and Physical Education, very little direction or 
suggestion of where they might find resources was provided.   
I then examined course requirements for USQ students undertaking this 
subject, PRT4202- “Healthy Communities” which elaborates upon the 
Studies of Society and Environment (SOSE) and Health and Physical 
Education (HPE) curriculum, as part of their suite of courses in the final 
year of their study. 
From my earlier meetings with stakeholders with whom I had formed 
partnerships for the Eat Well Be Active grant, I had established their 
areas of particular forte, and aligned them with weekly topics to be 
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covered in class time. For example, when the weekly topic was nutrition, 
I matched this to the Nutrition Health Promotion officers from 
Queensland Health.  When the topic was about Teaching Games for 
Understanding, I aligned this to Active After Schools Sports co-
ordinator, similarly for participating in physical activity, I linked this to 
Physical Activity Health Promotion Officers from Queensland Health.  
When the topic was about inclusion and participation, I connected this 
to cultural awareness and introduced students to Traditional Indigenous 
Games via the Physical Activity Indigenous Health Promotions Officer 
from Queensland Health. (For a detailed breakdown of resource 
alignment to course specifications see Appendix E.)   I invited guest 
lecturers from various stakeholders to share their perspectives and 
resources on physical activity and health and demonstrate the 
importance of these in improving physical activity, health and well-being 
in our schools and communities to our students. 
 
2.   ii)   Scaffold students to develop integrated units of work 
that are based upon the SOSE curriculum, whereby 
physical activity is embedded within the unit of work. 
I reviewed the assessment requirements of the PRT 4202 “Healthy 
Communities” course for both the HPE and SOSE strand of the double 
credit point course.  The HPE element consisted of two components, an 
aquatics task and a teaching episode.  The teaching episode needed to 
engender a deeper understanding of a health issue and had to involve 
physical activity.   (See Appendix F for a detailed description of the 
assessment of the HPE course component.)  The SOSE element revolved 
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around identifying a current major social, political, cultural or 
environmental issue that is significant to both the teacher and the 
student.  Once identified, then students had to develop a unit plan that 
reflected the SOSE Essential Learnings Syllabus, in line with Queensland 
government regulations. (For detailed assessment requirements on the 
SOSE elements of the course see Appendix G.)   
 
I reflected upon both assessment pieces, and considered these in relation 
to the national health crisis pertaining to obesity and decreased physical 
activity, along with the state government‟s response to this by initiating 
the drive to increase physical activity in schools through the “Smart 
Moves” initiative.  From my discussions with colleagues teaching in 
schools and pre-service teachers, I knew that many felt underprepared to 
effectively implement “Smart Moves” in schools.   I imagined then, that if 
I could bring these issues together for students by prescribing the issue 
as “promoting physical activity, health and well-being in our schools 
and communities”, to our students, then they would reflect this issue in 
developing units of work within the SOSE curriculum.  To do this 
effectively, students needed to embed physical activity within their units 
of work, thereby demonstrating an integrated approach to teaching and 
learning.   
 
The SOSE assessment also required the units of work to demonstrate an 
inquiry- based, student- centred approach to teaching and learning.  I 
believe this was a little vague, and students needed more guidance and 
scaffolding to ensure they used an effective planning sequence to 
demonstrate this.  I also consider such a vague description left room for 
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misinterpretation and error, and would create problems of equity and 
comparability of plans when assessing these units of work.  Furthermore, 
if I were going to be showcasing students work to teachers within 
schools, then I needed to have a common format for unit plans on the 
website, and preferably one which teachers were already familiar with 
and comfortable using and interpreting these plans and facilitating them 
with their students.   After predicting these problems, I needed to find 
some solutions that would encompass and combat all of these barriers.   
 
From my previous experiences teaching Science related subjects within 
the University, I knew that the Australian Academy of Science had 
developed and inquiry based planning sequence, coined the “5E‟s”, 
Engage, Explore, Explain, Elaborate and Evaluate, to follow when 
creating units of work.  This was conveyed through their series of 
classroom Science resources published in unit plan format, called 
“Primary Connections” (Australian Academy of Science 2006).  These 
books are an ongoing creation of a set of published Science based units 
of work, covering many of the strands of Science, and all of the age 
ranges within primary schools.  I modified their template and 
encouraged students to use this as the format for their units of work.  In 
doing so I addressed each of the concerns I had raised earlier.  For 
instance, the format is no longer vague, the 5E‟s approach is an effective, 
inquiry- based planning sequence, serves as an equitable presentation 
basis for moderation purposes during the assessment process, and a 
format with which current teachers are familiar, and confident in 
applying to their own classrooms. 
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In this way then, unit plans were formatted in a standard presentation 
structure for all to use.  Pre-service teachers needed to ensure that the 
units of work they produce would be in line with Education Queensland 
and QSA guidelines, such as Essential Learnings and Smart Moves, and 
that they are presented in a manner that is founded in sound pedagogy, 
in a format that is accessible to all teachers, inclusive of all students, and 
takes an authentic, integrated approach to student learning. 
 
I believed it was imperative for students to apply the principles and 
theories pertaining to effective teaching and learning to create authentic 
and challenging SOSE units of work that have physical activity 
embedded within them as a foundation to demonstrate what they have 
learnt.  The guidelines I set out for my students in terms of completing 
the assessment for the course were as follows: 
i. Create integrated units of work that begin with SOSE as a focus, 
and demonstrate an inquiry- based approach to learning. 
ii. Apply the ideals of productive pedagogy by teaching to a variety of 
learner styles, i.e. visual, auditory and kinaesthetic. 
iii. Adapt Gardener‟s Multiple Intelligences Theory (Gardener, 1999) 
to present the same information in a variety of ways to cater for all 
learning needs. 
iv. Encourage a hands-on approach to learning through physical 
activity. 
v. Understand the implications of Maslow‟s hierarchy of needs 
(Maslow, 1999) on student learning by using physical activity to 
generate self respect and inclusion in lessons in a non-threatening 
environment.  
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vi. Encourage lifelong participation in physical activity and healthy 
eating practices by providing enjoyable physical activity 
experiences for students to engage in.  
 
In addition to these guidelines, I also introduced a class plan to ensure 
that all strands/organisers of the SOSE Essential Learnings, as outlined 
by QSA, (Queensland Studies Authority) would be addressed and thus 
ensure an adequate cross-section of topics within the SOSE syllabus, and 
a variety of age ranges explored and demonstrated on the website.   
Students could nominate the topic and age group for their unit of work, 
functioning on a first come, first served basis.  (For a specific breakdown 
of strands and year levels see Appendix H.) 
 
By providing students with a justification for the assessment, a rationale 
to underline the importance of their work, resources and people to assist 
them in developing integrated physical activity and health units of work, 
and creating a means to reward their efforts by showcasing their talents 
to their prospective employers and colleagues, many students responded 
enthusiastically to the challenges that were placed upon them in terms of 
creating these units of work for both course assessment, and display on 
the website.   
 
2.     iii)   Select the best developed unit plans as exemplars to 
be placed on the website, and give structured feedback to 
support the improvement of weaker units of work, so that 
students are able to raise the standard of their assignment to 
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a level that allows their work to similarly be placed on the 
website. 
 
Students submitted their assignment, and their efforts were marked 
according to the assessment rubric especially developed for this 
particular piece of assessment. Students had to provide a rationale for 
their unit of work where they identified contextual, social, cultural, 
environmental and/or historical factors that influenced their planning 
process for the unit, and the implications of the SOSE syllabus and other 
academic literature.  Students had to link the planning sequence to the 
SOSE Essential Learnings, ensure it was inquiry- based, engaged the 
learners and targeted all learners within the classroom.  Students also 
had to include authentic assessment within the unit, and supply 
resources to ensure colleagues could teach the unit effectively with the 
resources that had been provided.   (More detailed descriptions 
determining boundaries between grades can be found in Appendix I.)   
All work was marked and graded according to this rubric, and feedback 
given to all students on the strengths, weaknesses and areas for attention 
in line with USQ marking protocol.  Students who received 75/100 or 
above, a distinction, were invited to contribute their plan to the website.  
Students who did not achieve this result were also given the opportunity 
to resubmit their work once they had modified it to a sufficient standard 
to enable them to also contribute to the website.  In this way I ensured 
equitable access to all students so that they could use it for their career e-
portfolios if they so choose.   
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As noted previously, the students were reluctant to teach Health and 
Physical Education and the underlying reasons for this were noted to be 
due to the fact that they felt they lacked the knowledge, skills and 
confidence to produce specialized units of work within this field.  
Therefore, by showcasing their work to other students, and to colleagues 
already practising within the field, I could foster self belief and self 
efficacy in my students.  I believe I accomplished this, as all students, 
except one, contributed their unit plans to the website, and furthermore, 
have used them as evidence in constructing their e-portfolios, to send 
out to prospective employers. 
 
To summarise findings associated with phase 2 of the methodology, I 
have constructed a PMI Evaluation for each of the three components 
within phase 2.
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Table 2: PMI EVALUATION Stage 2: (i)   Introduce students to resources (both on line and human) that will 
support the development of their knowledge, skills and understanding to teaching and promoting health and 
physical activity to their students. 
PLUSES MINUSES INTERESTING 
 
 Increasing the knowledge and 
understanding of students in 
relation to physical activity 
and health 
 Increasing the amount of 
resources and people available 
to assist students in 
constructing meaningful 
physical activity within their 
lessons 
 Students shared resources 
they had found on line with 
one another, and this fostered 
a collaborative approach to 
promoting physical activity in 
their units of work 
 
 
 
 Time constraints within the 
semester to present resources 
effectively, whilst covering 
other course related content 
for the subject 
 
 Students explored novel ways 
to introduce physical activity 
as a kinaesthetic learning tool 
within their classroom 
 Students revised both HPE 
and SOSE syllabi to identify 
links that exist and relate it to 
the resources that had been 
examined within class time 
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Table 3:  PMI EVALUATION Stage 2:  ii)   Scaffold students to develop integrated units of work that are 
based upon the SOSE curriculum, whereby physical activity is embedded within the unit of work. 
PLUSES MINUSES INTERESTING 
 
 Primary connections format 
for units was positively 
received by students as it was 
something with which 
students had prior knowledge 
 Having a class plan of topics 
and year levels ensured a large 
cross section of the SOSE 
curriculum was represented 
 
 
 
 
 
 
 
 Embedding of physical 
activity was not identified in 
the framework of the 
assessment rubric, but 
generalised as cross-curricular 
priorities for other KLA‟s 
 Some students found it 
difficult to contain the size of 
the units of work as they 
became side tracked by other 
issues within their exploration 
 Most teaching styles relied on 
direct and practice approaches 
when implementing physical 
activity in the units of work 
 Students who were late to 
select topics and year levels 
felt they were disadvantaged 
by planning for units and age 
groups with which they were 
unfamiliar 
 
 Some students began to 
integrate many other KLA‟s 
into their units of work to 
demonstrate a cross curricular 
approach to learning and 
created similar authentic 
assessment tools to capture 
student achievement 
 Need to explore Mosston and 
Ashworth‟s “Spectrum of 
Teaching Styles”(ref this) to 
generate student awareness of 
teaching styles within HPE 
and apply them to encompass 
all KLA‟s 
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Table 4: PMI EVALUATION Stage  2:  iii)   Select the best developed unit plans as exemplars to be placed on the 
website, and give structured feedback to support the improvement of weaker units of work, so that students 
are able to raise the standard of their work to a level that allows their work to similarly be placed on the 
website. 
PLUSES MINUSES INTERESTING 
 Students were able to view 
their colleagues work, as role 
models to exemplify high 
quality and articulate units of 
work  
 The learning experiences 
outlined in the units of work 
were varied and addressed 
different learner styles 
 Students responded well to 
the detailed feedback and they 
appreciated the chance  to 
modify their work so that it 
was displayed on the website 
as an example of a quality unit 
of work 
 Students used the site as 
evidence to support their 
learning and competence 
within their e-portfolios 
 
 Some students had to 
resubmit several times so that 
their work reached a standard 
suitable for sharing on the 
website, this meant several 
remarking sessions for the 
same piece of work, and hence 
became very time consuming 
 Guidelines on submitting 
electronically needed to be 
clearer, as some formats were 
not compatible with the site, 
and this led to spending more 
time contacting students and 
reformatting their 
submissions 
 As a result of the impending 
website many students 
submitted their plans 
electronically 
 As Fraser Coast students 
discussed website on the study 
desk forum it generated 
interest from students from 
other campuses, with some 
students asking if their work 
could be submitted for 
placement on the site 
 Faculty of Education staff, 
across all campuses, involved 
in marking students e-
portfolios for another subject 
have found many links to site, 
and are keen to explore 
opportunities for students on 
other campuses and in other 
courses 
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     3.    i)   Construction of website for access by students, 
existing teachers and other interested stakeholders. 
 
For me, this was the most difficult aspect of the project, as it presented 
many challenges.  Up until this point, my areas of expertise did not 
include a mastery of technology.  I was competent in using the computer 
and internet for basic work related needs, such as using study desk for 
my students, but my skills did not extend to creating electronic media, 
especially understanding the intricacies involved in constructing a 
website.  I knew I would have to find skilled and knowledgeable 
associates to direct me in designing and constructing the website.  Before 
I could actively seek assistance, I had to have a clear vision of the website 
requirements. Initially, I needed to decide how to make the website 
accessible to people outside the University structure.  If it was set up 
within the structure of the University website, then those not teaching or 
studying within USQ would not be able to log in to the site.  Accessibility 
to all is a crucial factor in the success of this website, and this could be 
achieved by creating an independent website address.  However, if I was 
to do it in this way, I would have needed to cover ongoing costs of 
maintaining the website, and would have difficulty monitoring who had 
accessed the website, and generating discussion in an open forum.   I 
also believed it was important the website be linked to the University to 
give the site academic and professional credibility in the teaching 
community.  I enlisted the assistance of the University‟s IT department, 
where they kindly agreed to arrange Debbie Rhodes, USQ Study 
Desk Functional Support Coordinator from the Division of Academic 
Information Services (DAIS) to help me organise a means to present and 
conduct the website.   
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Debbie and I had many telephone, email and face to face conversations 
regarding the construction of the website, and the main issues we needed 
to address in creating the website are outlined as follows. 
 All teachers, experienced, newly qualified, beginning and 
undergraduates, along with other stakeholders specialising in 
enhancing physical activity, health and well-being in children, 
needed to gain access to the web-based resource.   
 A forum for professional discourse, reflections and feedback on the 
resource units presented needed to be included. 
 An area to upload contributions from participants needed to be 
identified. 
 Government logos needed to be displayed and their funding 
acknowledged. 
 Instructions for use needed to be included. 
 Monitoring the use of the site in terms of who, when, what, why, 
where and how it has been accessed, in order to inform and steer 
future developments. 
 Organise the site so that it was easily navigable by the user in terms 
of age levels and key learning areas.  
 Identify and explain Studies of Society and the Environment, SOSE 
as a key learning area, and the strands/organisers within it.  
 Allow for future expansion of the site into other Key Learning 
Areas from within the Queensland Schools‟ Syllabus. 
 Create links to other web sites and resources. 
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Once we had identified these particular concerns, it was decided a 
version of study desk would be used to display the information, and it 
would sit within the University‟s “communities” site, thereby allowing 
public access to the site, whilst still under the USQ banner, hence 
keeping running costs of the site to a minimum and enabling the site 
users to be monitored.  Users would need an email address and log-in 
key, and this could be distributed to stakeholders and teachers in a series 
of promotional campaigns within the education community.   (For 
meticulous instructions on accessing the site and logging in as a 
participant see Appendix J.)  By using the Study Desk version, this would 
make it viable for me to upload material, resources, graphics, generate 
discussion forums, construct areas for feedback, provide an area for 
contributions, link to other sites and stakeholders within physical 
activity, health and wellness fields, and to monitor activity on the 
website.  
 
 
3.   ii)   Placement on website of student unit plans with links 
to resources, feedback forum and participant contribution 
areas. 
 
Once students work had been approved for uploading onto the website, 
it was a case of checking formatting, uploading it appropriately in the 
SOSE section on the site, ensuring students‟ authorship was identified 
clearly, and all resources for the unit were included on the site.  When 
this was completed, I allowed students to join the site so they could 
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check their own work to ensure they were happy with the end result.  
This served two purposes, firstly as a double checking system, so all 
documents could be opened and they contained all relevant information.  
Secondly, it allowed me to check the instructions for accessing the 
website were clear and concise and students could successfully join the 
website.   As a result of this dual checking mechanism, I was able to iron 
out some minor problems that arose and rectify these before presenting 
it to the wider teaching community.  For instance, some documents were 
saved in a form not compatible with the website, doc x, and I had to 
reconfigure the website so it would accept doc x in a readable format. 
 
In constructing avenues for feedback, I wanted to ensure this would not 
be an onerous task for teachers, who were already suffering huge time 
constraints within their working day.  However, I also wanted feedback 
to be of a professional nature, and in line with recognised teaching 
practices.  So I created feedback topics which paralleled De Bono‟s “Six 
Thinking Hats” (De Bono, 1990).   I developed images of four of De 
Bono‟s thinking hats on the website, as prompts to instigate feedback 
along these lines of thought.  These were; positive comments about the 
unit (yellow hat), problems encountered teaching the unit (black hat), 
how both children and teachers felt and responded to the unit (red hat), 
and suggestions for changes or modifications to assist teaching this unit 
in the future (green hat).  I did not use the white hat, as it is concerned 
with facts and figures, and in this case, these are the unit plans provided 
on the website.  Neither did I use the blue hat, as it is concerned with the 
thinking process, and is used to check all avenues of thought, all hats 
have been used.  I believe this hat too, was not needed in this instance to 
structure feedback for the website.  By organising and scaffolding 
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feedback in this format, I am confident it allows for professional, well 
thought out reflections on the units of work, as well as keeping the time 
taken to respond with feedback by teachers, to small manageable 
amounts of time.  (For further elaborations and a visual representation 
of this feedback system see Appendix K.) 
 
In constructing links to resources, I found the more relevant the links to 
other sites were to teachers, in terms of sites they regularly accessed each 
day, then teachers may be more likely to use the website as a home page, 
due to the quick reference tool I created to take the user directly to these 
other sites. Some of these sites include Queensland Studies Authority, 
Education Queensland, Australian Council for Health and Physical 
Education and Recreation (ACHPER), Australian Sports Commission.  
(For a detailed list of links see Appendix L.) 
 
Finally, to construct areas for participants to upload their own units of 
work, I envisaged several key factors which would drive how this would 
be done.  Primarily, I needed to ensure the following ideals were integral 
to the units of work before placing them on the website; 
 physical activity was indeed embedded within the unit,  
 appropriate resources were identified and referenced 
accordingly,  and  
 learning experiences reflected productive pedagogy.   
 
Succinctly, I needed to have a quality control system in place to ensure 
accuracy, validity and a high standard of work displayed.  To do this 
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then, I followed a system that was similar to that used by USQ Study 
Desk, when students submit assignments electronically.  This system, 
Electronic Assignment Submission System, (EASE), allows teachers to 
view and mark individual student‟s work, whilst still maintaining 
confidentiality for all users.  I used a similar uploading system so that I 
could examine units before placing them on the site for all participants 
to view.  As participants access the site, I have a record of their email 
address, hence can discuss privately with them in a respectful way, any 
alterations that need to be made before I display their contributions on 
the site.  In that way I can ensure confidentiality and maintain a high 
standard of work on the site. Therein lay my quality control mechanism. 
 
To sum up the website construction phase of the project I will briefly 
outline the distinct components comprising the web-based resource that 
can be found on line. 
 Welcome and explanation of the use of the website. 
 Rationale for the website. 
 Current news, events and topics for discussion. 
 SOSE integrated units of work across all year levels. 
 Feedback forums for each year level. 
 Uploading areas for participant contributions. 
 Links to other websites containing elaborations of resources cited. 
 
For a succinct analysis of findings for this section of the project 
implementation, I have created the following PMI Evaluation.
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Table 5: PMI EVALUATION Stage 3: i)   Construction of website for access by students, existing teachers and 
other interested stakeholders. 
PLUSES MINUSES INTERESTING 
 
 Similar construction to USQ 
study desk 
 Readily assisted by USQ Study 
Desk Co-ordinator Debbie 
Rhodes, whose knowledge and 
experience was invaluable 
 Mechanism by which 
participants activity can be 
reviewed and analysed, 
allowing for changes and 
upgrading of the site so that it 
remains user friendly 
 
 
 
 
 
 
 
 
 
 Log in code needed for users 
 As site asks for email 
addresses this may act as a 
deterrent for people to 
participate 
 Users have to follow detailed 
instructions to join site  
 
 May need to consider 
compiling calendar of local 
events that promote 
participation in physical 
activity to increase 
involvement of stakeholders 
in actively viewing website 
 
Project Report                                            Sharon Louth 2009 
 
58 | P a g e  
 
Table 6:  PMI EVALUATION Stage 3: ii)   Placement on website of student unit plans with links to resources, 
feedback forum and participant contribution areas. 
PLUSES MINUSES INTERESTING 
 Student Unit plans are 
effectively showcased to future 
colleagues and employers 
 Links to other sites and 
resources is seen as very 
useful to practicing teachers 
and trainee teachers, as these 
are sites they regularly visit 
 Feedback forum follows De 
Bono‟s “Six Thinking Hats” 
Theory(De Bono, E 2005) and 
helps to make contributing 
feedback less time consuming, 
more structured, whilst still 
maintaining a professional 
quality 
 Uploading area encourages 
other educators to submit 
their work whilst still 
maintaining quality control 
 Large amount of detail on 
website, so first time users 
may find it hard to navigate 
 Some concerns over correct 
referencing and copyright and 
plagiarism issues by other 
students creating unit plans 
for other courses 
 Growing number of resources, 
may influence crowded 
appearance of site 
 May look at gathering 
feedback and addressing 
issues by modifying existing 
plans 
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4.     Promote the use of the website to stakeholders, local 
schools and the university, and the wider education 
community. 
 
To achieve this, I used a variety of approaches for the differing groups 
whom I have identified.   
Stakeholders: 
I constructed an email and attached an information page which 
contained instructions on how to access the site.   (Explanatory notes on 
accessing the website can be found in Appendix J.)   
Schools: 
I presented a seminar at a Regional Professional Development 
conference, “Reach Out”, held on the 28th August, 2009, at Urangan 
State High School, to which approximately 700 teachers attended from 
the Fraser Coast Region.  This involved over fifteen primary schools, 
three special schools and three high schools, along with delegates from 
Queensland Department of Education and Training, Queensland Studies 
Authority(QSA), Queensland Health, Local Government Community 
Health and Local Government Sport and Recreation.  I had to apply to 
organisers to present the workshop and in doing so, needed to identify 
the benefits of the website to teachers.  I highlighted the significance this 
website has in aiding teachers to effectively achieve “Smart Moves” 
objectives of regular participation in 30 minutes of physical activity each 
day.  (For the specific application and seminar description see Appendix 
M.)  The workshop was entitled “Smart Moves in the Primary Setting”, 
and I presented to representatives from all schools within the Fraser 
Project Report                                            Sharon Louth 2009 
 
60 | P a g e  
 
Coast region.   (An expansive list of schools and presenters is provided in 
the conference program in Appendix N.)   
 
During the workshop, I presented teachers with a justification and 
rationale for the production of the website where I drew upon the 
“Professional Standards for Teachers” as outlined by Education 
Queensland (Queensland Government 2005) in consultation with the 
Queensland College of Teachers.  There are ten professional standards 
which Queensland teachers must aspire to achieve, and provide evidence 
of this every three years to regain their teaching registration.  These 
standards relate to curriculum design and implementation and 
professional relationships and ongoing reflection and development of 
their professional career.  In order to encourage teachers to use the 
website, I demonstrated how their participation in this website could act 
as evidence to the Queensland College of Teachers for their ongoing 
professional development in two ways.   
 
1) By contributing units to website teachers:  
 design and implement engaging and flexible learning experiences 
for individuals and groups (Standard 1) 
 design and implement learning experiences that develop language, 
literacy and numeracy (Standard 2) 
 design and implement intellectually challenging learning 
experiences (Standard 3) 
 
2) By downloading units and providing feedback teachers: 
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 support personal development and participation in society 
(Standard 6) 
 foster positive and productive relationships with families and the 
community (Standard 8) 
 contribute effectively to professional teams (Standard 9) 
 commit to reflective practice and ongoing professional renewal 
(Standard 10) 
 I presented this information to teachers in the form of a power point 
presentation, which can be viewed in its entirety in Appendix O.  I also 
invited one of my students, Rebecca Eisel, to present an overview of her 
unit plan, and enlisted teaching staff present to participate in some of 
the physical activities from her demonstration unit. Teachers seemed to 
enjoy the activities, and this is evidenced in the photos from the day 
included in Appendix P.   The feedback I received regarding the 
usefulness of the website was extremely positive, and many teachers 
were keen to share this with their colleagues at their schools. 
 
University: 
I have presented the website to my colleagues at a Fraser Coast 
Education Faculty meeting, where it was well received.  I intend to 
continue to promote this to the wider USQ Education Faculty, so that 
they can encourage their students at Toowoomba and Springfield to also 
contribute to the website, not just within the SOSE Key learning area, 
but in other areas, beginning with Science and Health and Physical 
Education, but to extend into all nine key learning areas. 
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Furthermore, to continue to promote this site to the wider Education 
Community, I need to ensure that I publish my findings and actively 
promote this site to all schools, via Education Queensland and the 
Australian Council for Health and Physical Education and Recreation.  I 
am confident that as the website develops and is used widely by 
educators, there will be other avenues that present themselves to me that 
as yet I have not considered.    
At the present, I continue to promote and monitor the site so that 
improvement and modifications can be ongoing, and that further 
material can be added biannually, from other courses and campuses 
within the University. 
 
For a brief analysis of my findings for the promotion of the website, I 
have constructed a PMI evaluation of this final section of the 
implementation of the project.
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Table 7: PMI EVALUATION Stage 4:   Promote the use of the website to stakeholders, local schools and the 
university, and the wider education community.    
PLUSES MINUSES INTERESTING 
 Relevance to QCOT 
Professional Standards and  
subsequent implications and 
benefits of participating on 
the website 
 Regional conference, “Reach 
Out” was an excellent vehicle 
to launch the website and 
gather feedback from 
practicing teachers 
 Support of the university in 
forming partnerships so that 
funding for the development 
and promotion of the website 
could be accessed 
 Enhance the reputation of 
USQ as a leader in preparing 
pre-service teachers to 
implement smart, effective 
and efficient strategies to 
combat the demands and 
responsibilities placed on 
educators  today 
 Accessing school email 
addresses to organise further 
awareness sessions by doing 
presentations at individual 
school staff meetings 
 Gathering responses to bulk 
emails sent to schools to 
promote website 
 Communicating with local 
schools to arrange times to 
organise and attend staff 
meetings to promote website 
 Create a calendar of local 
events to maintain 
stakeholders interests in 
contributing to the site 
 Generate support of 
Education Queensland in 
actively promoting website on 
a regional level to all schools 
 Enlist support of other 
campuses within USQ to 
organise students enrolled in 
“Healthy Communities” 
course to contribute to 
website 
 Options of increasing number 
of KLA‟s on site with 
integrated units with a central 
hub of physical activity to 
generate learning 
opportunities for children 
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CONCLUSIONS AND RECOMMENDATIONS 
 
In summing up the impact of this project in terms of implications, 
findings and future directions, it is essential to revisit the intended aims 
of the project.  These were to; 
 develop the Health and Physical Education curriculum basis for 
students undertaking PRT 4202 – “Healthy Communities” course 
at USQ, and to, 
 develop a web-based resource for trainee teachers and practising 
teachers to assist them in teaching meaningful physical activity to 
students. 
I believe that both of these aims have been achieved as a result of the 
methodology I employed, as in order to develop the web-based resource, 
it was imperative that I revisit the Health and Physical Education 
Curriculum basis for students in the Healthy Communities course.  I 
needed to facilitate their understanding of physical activity and health 
and verify the importance of this for students, to allow me to go on to 
create the website as a means of showcasing and furthering the well-
being of our community.     
The Participatory Action Research methodology I employed in 
undertaking this project was most suitable for the context within which 
the research took place.  This type of methodology allowed me to develop 
and revisit problems that became evident, and enabled me to create 
multiple solutions to the problems that were presented over the course of 
the study.  If I were to undertake another project involving curriculum 
design and collaboration, I would employ a similar process. 
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The following conclusions can be drawn from the results of the project. 
 By re-creating a smorgasbord of resources relating to physical 
activity, health and well being, students were able to construct 
effective units of work in which physical activity was firmly 
embedded, and the benefits of physical activity upon health was 
espoused to students over the course of the units they developed.  
 
 By establishing a training agenda for USQ students undertaking 
the “Healthy Communities” course this allowed our students and 
our University to make a sustainable commitment to  creating real 
life choices that contribute to both personal and community health 
in our schools, universities and the wider society in which we live. 
 
 By developing a collaborative resource for schools to use to 
promote healthy lifestyles, with particular focus on physical 
activity and nutrition, this has led to enhancing a cultural 
awareness of our modern day lifestyles, and taking positive action 
to address some negative effects of this on our health as a nation. 
 
 By developing this collaborative resource it has empowered trainee 
teachers, and so will equally empower practising teachers, with the 
confidence, knowledge and skills to incorporate a healthy lifestyles 
approach to teaching and communicating with children via 
physical activity in their schools and communities.   
 
 By creating a central focus and ideas forum on this website, then it 
provides for an ongoing sharing of knowledge, resources and 
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events that contribute to promoting wellness within the Fraser 
Coast community. 
 
 By having a web-based resource for students, teachers and 
stakeholders to access, this allows the resources to be available, up 
to date, equitable, cost effective, efficient and environmentally 
friendly. 
 
Through reviewing the rewarding outcomes from this project it becomes 
obvious that we should not stop here!  The successful development of 
this resource leads to further recommendations for the future directions 
of the site as the effects of this resource can have an exponential effect 
upon the health and well being of our communities. 
These can be identified as follows. 
 Biannual additions from related HPE and SOSE courses at USQ. 
 
 Expansion of the HPE content within the Healthy Communities 
course across other campuses at USQ, specifically Toowoomba and 
Springfield, so that students undertaking these courses, either on 
campus or web-based, can contribute their units of work to the 
website. 
 
 Promoting the existence of the site within the Faculty of Education 
at USQ so that other courses that focus on other Key Learning 
Areas (KLA‟s) within USQ can similarly apply these foundations of 
physical activity as a learning enhancement tool, to the units of 
work their students must write as part of other course 
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requirements,, and contribute to the website as other KLA focus 
topics.  For a detailed list of these areas please see Appendix Q. 
 
 To extend this then beyond the Fraser Coast schools community by 
promoting this site throughout Queensland via Education 
Queensland, Catholic Education, and other Independent Schools. 
 
 To rollout this site at a national level through ACHPER(Australian 
Council for Health and Physical Education and Recreation), and 
other State Education Agencies within Australia, to other schools 
and universities, so that a wider range of resources that have 
physical activity, health and well being as a central theme are 
developed and accessible to all. 
 
 To amplify this at international levels in order to act as a catalyst 
for other global communities to attack the malaise of inactivity and 
resultant health problems endemic in our modern day society. 
 
Thus, by continuously increasing the amount of resources and unit plans 
which have physical activity embedded within them to maximise student 
learning experiences on this website, it gives a resultant broader 
knowledge and resource base to actively enhance teachers self-efficacy 
and students participation in integrated physical activity programs, with 
overriding benefits on the health and wellbeing of our children, and the 
future generations of our society at large.
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LEARNING REFLECTIONS 
 
Upon completion of the project I have spent a considerable amount of 
time deliberating over the impact of the project on different levels, these 
include the implications this has for the teaching profession, for our 
students at the University, and for my own professional development. 
 
In writing up the project I have addressed the wider ramifications for 
both the teaching community and our University students, and in doing 
so, taken a deeper look at my role within this project.  The process of 
writing the report has afforded me the time and space to reflect on my 
own learnings and how this will guide my future thoughts and actions. 
There are many specific things that I have learnt as a result of this 
project, such as; 
 How to build rapport and communicate with colleagues, students 
and the teaching community within Fraser Coast so as to act as an 
advisor for their profession. 
 How to facilitate group meetings and encourage collaboration 
amongst disparate groups. 
 How to develop awareness of government policy relating to 
physical activity and health. 
 How to generate a deeper knowledge and understanding of 
participation rates in physical activity, the obesity crisis facing 
Australian youth, barriers to participating in physical activity and 
current trends towards improving health and physical activity in 
our communities by reading and reviewing a large amount of 
research in these areas. 
 How to create a deeper understanding of curriculum and pedagogy 
by scaffolding students through developing these integrated units 
of work. 
 How to construct a web-based resource and create a stream-lined 
and user friendly interface for participants to access. 
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All of these learnings I have identified can be categorised, according to 
Argyris and Schon (1974) as “theories- in- use”.   Argyris and Schon state 
these theories are implicit in what we do as practitioners and managers.  
These learnings have developed clearly as a result of the Participatory 
Action Research methodology I employed within this study.  McMurray 
et al(2004) identify this type of methodology as relevant to organisations 
to help them solve problems, make decisions, and implement decisions 
effectively.  As a result of employing this methodology it is essential that 
I record my experiences from my own understanding and knowledge of 
what occurred throughout the study, as outlined above, so that my 
learnings are reported within the context in which the project took place.   
I believe the Participatory Action Research methodology I employed was 
the most appropriate  approach for this type of study, and would have no 
hesitation to use this methodology in a similar project. 
   
In writing this report I have described the context of the project, 
identified issues and methodology and used evidence to justify the 
project.  I have also described resources and references I have used, as 
well as implemented the findings to others within my profession.  
Through my discussions I have demonstrated my understanding of the 
scope of the issues associated with my project and demonstrated my 
ability to work effectively in problematic contexts.  In carrying out my 
project I have considered the implications of different issues and taken 
appropriate courses of action to cater for these issues.  In completing the 
project I have shown that I can work to a brief, take responsibility for the 
methods and actions I employ and understand the wider impact of my 
project on the teaching community. 
 
In learning these things I have demonstrated “single-looped learning” 
(Argyris & Schon 1974).  In other words, through the action of planning, 
implementing and reporting on the project, I show actions and 
consequences inform my strategies for further actions.  The report itself 
shows how I operationalized these components to complete the project.   
However, in order to truly reflect deeply on this project and identify my 
own learning, I need to question the “governing variables” (Argyris & 
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Schon, 1974) of my own professionalism.  Argyris and Schon define these 
governing variables as: “those dimensions that people are trying to keep 
within acceptable limits”.   
 
In order to analyse my learnings at a much deeper level, I need to 
critically examine my own “governing variables” and thus demonstrate 
“double-looped learning” (Argyris & Schon, 1974).  Argyris and Schon 
believe that double-looped learning leads to an alteration in the 
governing variables, and thus a shift in the way in which strategies and 
consequences are framed.  Therefore, if I can critically examine and 
modify my own norms and objectives, then I will be able to continuously 
transform my learning. 
In this respect, I have demonstrated thinking, understanding and 
originality in the conception of this project and have investigated and 
evaluated the results of my project in depth.  To further enhance my 
reflections and apply the “double-looped learning” to my own 
professional practice it is essential I revisit some issues that arose in the 
course of the project and examine the strategies I formulated to 
overcome these problems.  To address the governing variables of my own 
individuality, I need to question why the problems occurred in the first 
place. 
 
A critical factor in this is my self efficacy, which in turn affects my self 
confidence, self belief and assertiveness.  From the outset I was surprised 
I actually managed to convene a meeting of stakeholders.  Why did I feel 
this way? Why did I find it difficult to steer the meetings in one direction, 
that is, about increasing physical activity for children in schools?  Why 
was I so amazed the project grant application I had written was 
successful?  Why was I so nervous when I presented this website to my 
peers at the conference?  Why was I dumbfounded when teachers were 
so receptive, positive and respectful towards me and thanked me for my 
work?  Why was my supervisor asking me to write about myself all the 
time, and not just the project? 
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The answer lies deep within my persona, my governing variable, and the 
fabric of who I am.   Perhaps it is genetic, or perhaps is a result of my 
childhood convent schooling and the constant messages the nuns 
vigorously instilled upon us.  Their words still echo in my mind... “Empty 
vessels make the most noise...” and “Respect your elders!”  These 
messages, both implicit and explicit, implied that you should always 
know your place and other people are more knowledgeable, more 
important than you.  Respect was expected, not earned! 
 
From this barrage of experiences I learnt at an early age that it was safer 
not to stand out in the crowd, not to question, not to value your own 
opinion and always show deference to those you perceive to be older, 
wiser or in authority to you.  These are the variables that govern my 
relationships with others.  I constantly downplay the worth of my own 
opinions, knowledge and understanding.  This affects my self-efficacy 
and confidence in relaying my abilities to others.   It is not my intention 
to demean these values, but to modify them in the scheme of my 
governing variables.   
 
This links back to Argyris and Schon‟s “two theories of action” (1974) 
referred to earlier.  I have no real difficulty addressing their first theory 
of action, which is “theories-in-use”, as I write up the project, report and 
describe my actions to others.  Their second theory of action, “espoused 
theory”, where one conveys to others what one does, seems to be where 
my governing variables cause the most difficulties for me.   My inbuilt 
deference to others and reduction of my own abilities, make it difficult 
for me to promote my actions and thoughts to others.  In real terms, I do 
not wish to stand out from the crowd for fear of reprisal and 
conceitedness.    
 
To demonstrate then, through this process of reflection, that I have truly 
learnt, I need to change my governing variables that affect my self-
efficacy, confidence and in turn, assertiveness. 
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I have read a great deal of literature and discussed barriers to physical 
activity with a number of stakeholders. 
I do have a deep understanding of this topic. 
The website I have developed is a fantastic resource I will share with 
schools in the Fraser Coast region and elsewhere, by promoting it to 
Education Queensland. 
 
These reflections dawned upon me as the result of a meeting I attended 
just recently.  The meeting was convened by the Queensland 
Government Minister for Sport and Recreation where he appointed an 
independent auditor to collect community response to the grants 
application process for Sport and Recreation Grants.  During the 
meeting the facilitator focussed discussion on funding for Sport.  Whilst 
discussion raged about how to improve funding for sport and increase 
the number of participants in sport, I noted several questions I wished to 
raise, that stemmed from my project. 
 What about recreation?  The other half of the review title. 
 Literature relating to the barriers to participation in physical 
activity was namely directed at the competitive nature of sport, 
and the fact that it creates winners and losers. 
 The socio-economic climate within Fraser Coast meant families 
couldn‟t afford the costs associated with participation in sport. 
 The positive influence schools have on modifying student‟s 
behaviour and participation in physical activity.  
 Where do the sporting clubs get their participant base from? 
 Schools should be able to access funding. 
 How many children are these sports clubs missing? 
 Clubs should be given more incentives to focus on social 
participation events. 
 How do sporting clubs reflect cultural awareness and what do they 
do to assist Indigenous Australians to participate? 
 Funding should be made available to support “Smart Moves” in 
schools. 
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 Collaborative efforts and the formation of partnerships should be 
encouraged as a way to unite groups to improve participation in 
physical activity. 
 
When I did speak and raised these issues the facilitator had no comment 
to make and for the remainder of the session physically turned away 
from me, did not make any eye-contact with me, did not acknowledge me 
to make further contributions to the discussions and rushed off at the 
close of the meeting as I approached him, saying he had other 
appointments. (This was at 5.00pm on a Friday afternoon!)  
 
This is when the penny dropped!  I did know my subject matter deeply 
and the facilitator perceived me as a threat to derailing his objectives for 
the meeting.  The points I raised would cause him to push the Minister 
for a deeper analysis of funding for increasing participation in physical 
activity, something he was not about to do, as this meeting was a 
promotional campaign for the government and its Minister, not the 
forum for reflection and transformation of Government Funding for 
Sport and Recreation it was touted to be.  It was time to dispel some of 
the notions I had constructed pertaining to self worth, self belief, self 
efficacy and assertiveness. 
 
In reflecting upon this project, I have learnt I am adept at “reflection-in-
action” (Schon 1983) or “thinking on my feet!”  I build new 
understandings by connecting to my experiences and feelings, and 
attending to these as a situation occurs. 
 
By “reflecting-on-action” (Schon 1985) I have been able to explore why I 
acted in such ways and identify where paradigm shifts can be made in 
my governing variables, so that I change these rigid norms within which 
I operate.  For instance I now believe that knowledge and understanding 
is something to strive for and share with others, and respect is most 
definitely earned.   Also accepting credit when it is due is equally as 
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noble as humility, and these qualities empower oneself to become a 
sustainable lifelong learner.  By questioning the values I hold within my 
identity, I can understand, guide, influence and manage my own learning 
systems, hence be able to continually transform the processes I use to 
respond to change, so that I become adept at learning.       
 
In the process of implementing this project I have found many of the 
usual blockers to transformative teaching.  For instance, the project 
arose from a lack of resources for teachers in schools, and collecting and 
generating resources was problematic, both logistically and qualitatively.  
Other problems I encountered revolved around the resistance to change 
study schedules and materials in a university course that had been 
taught successfully in the past. Another blocker for me personally was to 
master and create a web-based resource for students and teachers alike, 
as this technology was an area I had previously struggled with.  Further 
to this, it has been difficult to establish a forum with colleagues so that I 
can share this resource with them, and to find further time to promote 
this resource to colleagues both within the university and within schools.  
As I navigated each of these blockers to my project, it focused my 
understanding of the problem and enabled me to reflect upon my project 
outcomes and my learning experiences.          
 
Professionally I have learnt several key elements regarding effective 
teaching and learning, both at tertiary and primary levels of education.  I 
have learnt that many teachers feel insecure about the expanding 
knowledge and understanding they are expected to master and apply to 
their classroom practice.  I have found that it is important to apply the 
principles of team building and enhancing individual self esteem to 
educators, so that they function as a unit, working together to enhance 
physical activity and wellness within the whole school and the 
community within which it exists.  I have learnt that many educators are 
only too willing to take part in quality professional development if they 
can see how this will work to their advantage at the teacher/student 
interface within the classroom.  I have learnt that I need to “keep things 
real for teachers” and make connections to resources, unit plans, 
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learning outcomes, student relationships and planning and preparation 
benefits for my colleagues so that they can “see the trees in the forest, as 
well as a navigable path through it!”     
   
In summary then, I have learnt many things both personally and 
professionally as a result of this project, and I intend to apply these 
processes to all tasks that I undertake.  Life is a constant chain of 
problem identification, discussion, action, reflection, modification, 
further action and reflection, so similar to the participatory action 
research methodology this project employs.  I see myself as a progressive 
educator and align myself with the likes of John Dewey and Paulo Friere, 
where education, indeed life, is seen as a series of connected and related 
interactive events.  In implementing this project I have uncovered the 
strengths of using the scientific method, applying it to collaborative 
activities and reflecting upon the entire process, as a very powerful 
learning tool, and one I will endeavour to apply to my lifelong education.   
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APPENDIX A 
Queensland Government Smart Moves Policy Document
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1 
 
 
 
 
 
Eat Well Be Active  
Community Partnerships Program 2008  
 
 
Application Form  
 
 
 
   
 
OFFICE USE ONLY  
 
Date Received   
Receiving Officer   
Signature of Receiving 
Officer  
 
G2 Reference Number   
Date Entered in G2   
TRIM Reference Number   
Date Entered in TRIM   
Client Name  
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 Section 1 – Organization details  
 
Q1. What is your organization’s full legal/incorporated name?  
 
 
Organisation 
name  
 
University of Southern Queensland - 
Fraser Coast Campus  
 
161 Old Maryborough Road  
 
Pialba  
Queensland    4655 
 
Q2. What is your Incorporation Number? (if applicable)  
 
Incorporation 
Number  
 
n/a  
 
Q3. Do you have an Australian Business Number (ABN)?  
 
Yes  
ABN  402 347 320 81  
No Go to Question 6.  
Q4. Are you registered for Goods and Services Tax (GST)? 
Yes    
   
Registration date  1st July 2000  
   
No If your application is approved, the funding paid to 
you will not include GST. Go to Question 7.  
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Q5. Do you intend to request a Recipient Created Tax Invoice (RCTI)? 
Yes You will need to complete a RCTI Agreement. Go to 
Question 7.  
No If your application is approved, you will need to send 
a valid Tax Invoice to receive your grant payment. Go to 
Question 7.  
Q6. If your organisation does not have an ABN and is not GST registered, do you intend to complete a 
Statement by a Supplier form?  
Yes You will need to complete a Statement by a Supplier 
form. Go to Question 7.  
No Your organisation is not eligible for funding.  
 
Q7 Who is the accountable officer for your organisation? (eg Chairperson, CEO, Principal, Director)  
 
Mr/Mrs/Ms/Miss   A/Prof.  
First name   Romina  
Surname   Jamieson-Proctor          
Job title  A/Director Education  
Telephone  07-4194 3153  
Fax  07-4194 3188  
Mobile     
Email  
jamieson@usq.edu.au  
 
 
 
Q8. What are your organization’s contact details?  
(please complete all fields) 
 
Postal Address  
 
Postal address  
 PO Box 910  
 
Suburb/Town  Hervey Bay  
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State  QLD  Postcode  4655  
 
 
 
 
 
Street Address  
Street number  161  
Street name  
Old Maryborough Road  
 
Suburb/Town  Pialba  
State  QLD  Postcode  4655  
 
Contact Numbers  
Telephone  07 4194 3133  
Fax  07 4194 3188  
 
Section 2 – Project details  
 
Q9. Who is the contact person for this project?  
 
Mr/Mrs/Ms/Miss  Ms  
First name  Sharon  
Surname  Louth  
Job title  
 
Telephone  074194 3107  
Fax  07 4194 3188  
Mobile  0402 240 200  
Email  
louths@usq.edu.au  
 
 
 
Q10. Please provide a name for your project. This should give a clear description of what your project is 
about and if possible its location. Preferably the name should be brief and not exceed 10 words.  
Project Report                                            Sharon Louth 2009 
 
 
96 
 
Promoting Wellness through Education   
 
   
 
 
Q11. Briefly describe the project for which you are applying and what you are aiming to achieve, 
incorporating qualitative and quantitative information on the activities you will be undertaking. Please 
limit your answer to half a page.  
The project aims to promote and enhance positive lifestyle behaviours and attitudes of children and families 
in the Fraser Coast community through improving the confidence and professional practices of teachers and 
others responsible for caring for and educating children, as part of a holistic "wellness" approach.  
Specifically, phase 1 of the project will evaluate existing resources pertaining to health and physical 
education and wellness provided by the partner organisations, and from these create a set of up-to-date 
teaching resources for use within schools and community groups to engage the Fraser Coast community in 
healthy lifestyles.  These resources will then be used in phase 2 as the basis for professional development 
for teachers and others responsible for caring for and educating young people toward adopting healthy 
lifestyles in the Fraser Coast region.   
The project will empower and unite the community by bringing together currently diverse groups (state, 
catholic and independent schools, Education Hervey Bay Schools, local and indigenous community groups, 
Childcare organisations, Queensland Government - Department of Health & Department of Local 
Government, Sport and Recreation,  Fraser Coast Regional Council - Youth Development, Australian 
Government - Australian Sports Commission, Local industries, USQ - Faculty of Education, Undergraduate 
students from FOE, USQ) to achieve a common goal to focus the community on positive behaviours and 
attitudes that foster "wellness".  
Phase 1  
Stage 1: Gathering resources and collaborating with specialist HPE teachers and 4th year USQ education 
students to evaluate collaborate and create accessible wellness resources, with a particular focus on 
nutrition and physical activity, and incorporating cultural awareness and social justice concepts.  
Phase 2  
Stage 2: Professional Development delivered by specialist HPE teachers and 4th year education students to 
Deputy Principals, Curriculum Co-coordinators or teachers and community groups responsible for child 
care, about how to use the resources in their classrooms or communities.  
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Phase 2  
Stage 3: Establishing an accessible and equitable training agenda to disseminate knowledge on the use of 
the resources more broadly to teachers, staff and community members within schools and community 
organisations, empowering them with the knowledge, skills and tools to incorporate a 'healthy lifestyles' 
approach when teaching and communicating with children.  
Phase 2  
Stage 4: Participate in a holistic view of wellness at the "All schools" event within Fraser Coast held at 
Hervey Bay High in October 2009.  
Phase 2  
Stage 5: Creation of a community website to allow continual sharing of resources and reflection on their 
use.  This will also be a forum where all participants can update their knowledge, skills, and resources and 
discuss issues and events relating to wellness and healthy lifestyles within the Fraser Coast. The website, 
hosted by USQ, will afford the project and Fraser Coast community a sustainable commitment to creating 
real life choices that contribute to both personal and community well-being that is accessible to all.  
 
Q12. What is the Real Property Description of the principal Lot of the proposed site for your project? If 
you are undertaking an Education and Training type project, this needs to reflect your organisation’s 
street address. 
(eg Lot 21 Registered Plan RP736671) 
Lot Number  
Part C Lot 1 (leased from HBCC 
L#509080  
Registered Plan  RP 906436  
Q13. What is the physical address of your project? The address you provide here must match the 
location of the Real Property Description provided in Question 12. 
Street number  161  
Street name  Old Maryborough Rd   
Suburb/Town  PIALBA  
 
State  QLD  Postcode  4655  
 
Q14. What target groups will your project benefit? (Tick all relevant target groups)  
 People with low incomes - yes 
 People with disabilities - yes  
 People with transport and access issues 
 People who are culturally and linguistically diverse  
 People who live in rural or remote locations - yes  
 People who are Aboriginal and/or Torres Strait Islander - yes  
 School students - yes 
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Other (Please list below) 
  Child care professionals, teachers, school communities, families, indigenous communities   
 
   
   
  As this project is aimed at communities within the Fraser Coast Regional Council, one of the key 
areas mentioned within Appendix 2 of the “Eat Well Be Active” Guidelines, and targets people with 
low income, disabilities, living in rural or remote locations, Aboriginal and/or Torres Strait Islander 
and school students, we are seeking 75% of the total eligible project costs. 
 
 
Project Report                                            Sharon Louth 2009 
 
 
99 
Q15. Outline the current position (where your community is currently at), the intended outcomes of your project (what you want 
your project to achieve) and strategies for each outcome (what will you do to achieve this result?). Complete as many outcomes 
and strategies as appropriate.  
  For each strategy indicate how you will measure if you have been successful in achieving the outcome including the data source 
where you will gather the information from.  
   
  Current 
Situation/Position  
(Identify the current 
position your 
community is at 
relating to the issue)  
Outcome  
(What do you want 
your project to 
achieve?)  
Strategies  
(What will you do to 
achieve your 
outcome?)  
Indicator/ 
Measure  
(How will you 
know if what you 
have done was 
successful?)  
Data Source*  
(Where will you 
gather the 
information 
from?)  
For example:  
 People spend 
extended periods of 
time sitting at work  
 There is an 
expressed need for 
more opportunities 
to be active and 
programs and/or 
initiatives to help 
people have a 
healthy weight  
 Stairs are not being 
used at all as they 
are locked  
1. Increase the number 
of people utilising the 
stairs (instead of the 
lifts) during the work 
day  
2. Increase the 
knowledge and 
awareness of people 
in relation to being 
active  
 Develop eye-
catching signs to 
prompt people to 
use the stairs and 
hang signs near 
the lift  
 Engage staff in 
education relating 
to the benefits of 
being active 
(lunchtime 
workshops, email 
information, 
articles in 
newsletter)  
 Put in place 
supportive 
workplace policies 
e.g. open access 
to stairs by 
keeping doors 
unlocked during 
work hours, 
improve lighting in 
stair well)  
  
 Increased 
number of 
people utilising 
stairs  
 Increased 
awareness of 
the benefits of 
being active and 
using the stairs  
 Development of 
a workplace 
policy supportive 
of stairwell use.  
 Survey at 
beginning and 
after 6 and 12 
months  
 Workplace 
policy 
documented 
and approved 
by 
management  
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The Fraser Coast 
district is a low 
socio-economic 
income area, where 
these groups 
are prevented/exclud
ed access to sporting 
groups and 
activities.   
Create equitable 
access to all groups 
within the 
community to 
knowledge, 
resources and 
expertise they need 
to develop positive 
lifestyle changes.  
Gather existing 
resources relating 
to wellness.  
Create a wellness 
resource kit.  
Train educators 
/instructors to use 
the resource to 
promote wellness 
to all community 
groups.  
Increase the 
amount of physical 
activity for people 
in schools and 
community centres.  
Increase in the 
amount of time 
all children are 
physically active, 
both at school and 
at home.  
Physical activity 
is inclusive, and 
all children 
participate for 
intrinsic rewards.  
   
Survey 
teachers/parents/
community 
partners early in 
the project and 
after 6 and 12 
months to 
ascertain 
activity levels of 
children.  
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There are many 
disparate groups 
within the Fraser 
Coast who are all 
trying to promote 
better health and 
fitness within the 
community.  
Unite many of the 
disparate groups 
within the 
community to 
collaborate 
and focus on 
achieving wellness 
within the 
community.  
Bring these groups 
together for a shared 
goal - enhancing the 
wellness of the 
community through 
educating for 
healthy eating and 
regular activity.  
Gather together all 
of the groups who 
have a vested 
interest in 
enhancing wellness 
within the 
community, and 
compiling a set of 
shared resources, 
so that there is 
equitable access to 
knowledge, 
expertise and 
resources across 
the region.   
A resource pack 
for educators.  
More educators 
engaging with the 
concepts related 
to wellness with 
children and 
young people.  
More children 
and young people 
engaged in 
physical activity 
and empowered 
to eat healthily.  
Resources 
gathered from 
state, catholic 
and 
independent sch
ools, Education 
Hervey Bay 
Schools, local 
and 
indigenous com
munity groups, 
Childcare 
organisations, 
Queensland 
Government - 
Department of 
Health & 
Department of 
Local 
Government, 
Sport and 
Recreation,  
Fraser coast 
Council - Youth 
Development, 
Australian 
Government - 
Australian 
Sports 
Commission, 
Local industries, 
USQ - Faculty 
of Education, 
Undergraduate 
students from 
FOE, USQ.  
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Current Education 
students from USQ 
are graduating and 
joining the 
community as 
teaching 
professionals, where 
health and wellness 
is a priority within 
their school 
community.  
Creating confident 
graduates who are 
able to lead in the up 
skilling of teachers 
and community 
members within 
their school 
environment in 
promoting wellness 
to the children and 
adults that they work 
with.  
Up skilling 4th 
year education 
students to use 
Physical Activity 
and wellness 
concepts within 
their 4th year 
projects.  
Increased number 
of teachers and 
child carers 
actively 
promoting 
wellness to those 
in their care.   
Survey of 
teachers /parents 
/community 
partners early in 
the project and 
after 6 and 12 
months to 
ascertain 
amount of time 
spent on 
promoting 
wellness  
School communities 
are currently under 
pressure to lead the 
way in promoting 
healthy choices and 
behaviours with 
regard to nutrition 
and physical 
fitness.   
Empower teachers 
and child-carers with 
the confidence, 
knowledge, 
expertise and 
resources to engage 
children in Physical 
activity and healthy 
eating to promote 
wellness.  
Conduct a forum of 
HPE teachers, 
along with 4th year 
education students, 
to collectively 
compile, 
evaluate and create 
a set of practical, 
ready to use 
resources that can 
be used by 
educators within 
various community 
groups/ 
organisations.   
Production of 
resource kit to 
distribute to 
schools, and 
subsequent peer 
use and 
evaluation of kit.  
Establishment of 
website to sustain 
sharing, feedback 
and reflection of 
resources.  
   
   
Survey of 
teachers /parents 
/community 
partners after 
distribution of 
resources to 
ascertain 
usefulness of 
resource and 
impact upon the 
children in their 
care.  
Website will 
have a feedback 
system, where 
users can rate 
the resources, in 
terms of 
engaging 
children in a 
healthy 
lifestyle.   
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No set patterns, 
resources or focus 
groups exist to draw 
all of the knowledge 
and expertise 
together to assist 
communities to 
achieve a more 
active and healthy 
lifestyle.   
Create a sustainable 
set of resources that 
contribute to 
"wellness" within 
the community.  
Enhance the status 
of HPE teachers 
within the 
community.  
Utilising expertise 
on community 
members (HPE 
teachers, graduate 
teachers, community 
health workers, and 
indigenous health 
and education 
workers, youth 
workers) to enhance 
the concept of 
wellness and 
increase the status of 
wellness within the 
community.  
Conduct 
Professional 
Development on 
the use of these 
resources to 
representatives of 
each 
school/community 
group so that they 
can disseminate 
these resources and 
knowledge to 
colleagues within 
their school/work 
environment.    
Professional 
development 
sessions will have 
a forum for 
reflection and 
discussion of 
project, including 
the resources, 
training and 
implementation 
of the activities 
incorporated to 
encourage 
wellness.  
Survey and 
discussion 
boards from 
schools and 
community 
groups that have 
engaged with 
the project.  
 
* If your project entails the collection of data on state school students, ensure you have Department of Education, 
Training and the Arts research approval  
 
 
   
   
Q16. Explain why you have chosen to implement this project within your targeted community and how 
they will benefit. Explain how the need for the project has been identified.  
     
Fraser Coast is recognized as a low-socio economic, regional community with a relatively high Indigenous 
population which is currently under-funded and under-resourced with respect to wellness indicators. 
Distance to sporting facilities and cost frequently precludes children and families from participating in 
regular physical activity. Many of the partners in this application are already working within targeted 
sectors of the Fraser Coast community (e.g. Active Afterschool Program, Fraser Coast Regional Council 
with The Neighbourhood Centre and Salvation Army) and achieving significant results, however this 
project aims to draw these partners/projects together to provide wellness resources and education to the 
Fraser Coast community at large. The sharing of resources between these partners will enrich each 
partner/organisation individually and provide a holistic resource package and approach to wellness within 
the Fraser Coast community.    
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Q17. Outline any evidence that supports potential success of your proposed project. You can use 
evidence-based research, national guidelines or results from previous projects conducted by the 
organisation or other members of the partnership, or results 
from similar projects conducted elsewhere which have proven 
to be successful.  
  Current concerns over the health of the Australian Nation has sparked many campaigns alerting people to 
the negative effects of obesity and inactivity on health.  A number of studies have revealed this trend, and 
one in particular focuses on children (CAPANS, 2003), whereby there has been a significant increase in 
childhood overweight and obesity statistics with an equally significant decline in physical activity 
participation rates at school. 
Another study by Olds and Ridley (in print), identifies the startlingly small percentage of children aged 5-
12 who are meeting the Australian Physical Activity Guidelines.  These guidelines specify that young 
people should participate in at least 60 minutes of moderate to vigorous intensity physical activity every 
day and should not spend more than 2 hours per day in sedentary activities such as computer games, 
internet, watching television etc (Department of Health and Ageing, 2005). 
So how do we address this “growing concern?”  Evidence collected by the National Health and 
Medical Research Council (2003) demonstrates the effectiveness and impact of school based 
activities on a child‟s behavior.  This council developed the Australian Government Dietary 
Guidelines, which identifies the need for sufficient nutritious foods to grow and develop normally, 
and emphasizes the importance of children enjoying a wide variety of nutritious foods essential for 
growth and development.  Many students only become aware of these guidelines through their 
Health and Physical Education lessons at school.  This is largely due to the nature and continuity of 
approach in subject matter throughout a child‟s schooling.  Decisions about children‟s schooling are 
based on an understanding of their physical, cognitive, psychological and social development.  So for 
us to be truly successful we need to replicate this type of approach: where the same message of 
lifelong healthy eating habits and appropriate physical activity is being delivered to children 
throughout their schooling in a way most appropriate to their lives and their stage of development.   
This project aims to unite groups who are striving to address the health and wellness malaise that is 
present in our community, so that by collaborating resources and expertise we can present a 
comprehensive approach to addressing wellness within our society. Schools are able to address these 
wellness issues more than once, and in ways that are relevant to the student‟s particular stage of 
physical, social, emotional and cognitive development (O‟Connor & Parker, 1995). 
Another study by Dobbins (2001) shows there is strong evidence for the role of physical activity in 
children, including the prevention of higher blood pressure, weight maintenance/loss and enhanced 
blood lipid profiles; which in turn decrease the risk of chronic disease such as diabetes and 
cardiovascular disease.  Prior research also suggests that an active childhood is a strong predictor of 
remaining physically active in adulthood (Raitakari et al. 1994). 
After reviewing these selected articles from a large volume of research, it is clear that a child‟s 
education, specifically relating to Diet and Physical Activity, can and does have a significant impact 
on their lifelong lifestyle choices.  This project specifically targets positive healthy lifestyle choices 
by empowering those who teach, care for and educate children with the confidence, knowledge and 
practice to engage our community in positive lifestyle behaviours.   
CAPANS Survey Summary (2003). Premier‟s Physical Activity Taskforce, Department of Health, Western Australia                                   
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Department of Health and Ageing (2005) Australia‟s Physical Activity Recommendations for Children and Young People. 
URL:http://www.health.gov.au.internet.wcms/publishing.nsf/Content/healhy-pubhlth-strateg-active-resommend.htm                                    
Dobbins et al (2001) The effectiveness of school-based interventions in promotion of physical activity and fitness among children and youth: 
systemic review.                                                                                                                                                                                                  
National Health and Medical Research Council (2003) Dietary Guidelines for Children and Adolescents in Australia.                              
O‟Connor M.L & Parker E. (1995) Health Promotion – Principles and Practice in the Australian Context                                                         
Olds T & Ridley K (in print) Active enough, but too inactive: young people and the new Australian activity guidelines.                              
Raitakari O.T et al (1994) Effects of Persistent Physical activity and inactivity on coronary risk factors in children and young adults. The 
Cardiovascular Risk in Young Finns Study.American Journal of Epidemiology: 140(3):195-203 
 
    
Q18. Detail any consultation undertaken in the planning of your project, addressing the project need or 
advice received on the delivery process. This could have occurred with other community organisations, 
agency representatives and internal staff members during the development of your project. Please 
attach any letters of support  
   
   Who was consulted?  When did it occur?  What did it 
involve?  
What was the 
outcome?  
1  
USQ Fraser Coast- 
Faculty of Education  
26th September 2008  Discussing issues 
of health, obesity,  
Deciding on a course 
of action, a focus on  
Romina Jamieson-
Proctor  
10th October 2008  diet and exercise 
and the impact of  
the perceived needs of 
schools to address  
Madeline Fisher  
Penny Green  
Sandy Johnson  
Sharon Louth  
Many phone calls and email 
correspondence  
modern life and its 
effect on the  
health and physical 
activity within schools,  
  
Health and well-
being of children 
and the community 
in general.  
And the subsequent 
impact on the 
community.  
2  
Central Population 
Health   
26th September 2008  as above   as above  
Queensland Health 
 
Greg Lambert-Smith  
James Briggs  
Felicity Pollard  
10th October 2008  
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   Many phone calls and email 
correspondence  
  
   
   
3  
Australian Government  26th September 2008   as above  as above  
Tony Dreger 10th October 2008  
  
Australian Sports 
Commission  
Many phone calls and email 
correspondence  
  
    
 
 
4  
Queensland Government 
-  
26th September 2008  as above  as above  
Department of Local 
Government,  Sport and 
Recreation  
10th October 2008  
  
Janine Pay  Many phone calls and email 
correspondence  
  
    
5  
Sue Lawler 26th September 2008  as above  as above  
 10th October 2008  
  
Fraser Coast Regional 
Council 
Many phone calls and email 
correspondence  
  
    
   
   
Q19. All projects must be completed in a partnership as defined in the guidelines. List partners and their 
contributions to the project with as much detail as possible (e.g. position title of partners directly 
involved in the project, time committed to project strategies, etc).  
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List your project partners  What is the partners’ contribution 
to the project? (e.g. financial 
assistance, expertise, member of a 
committee)  
How will the partner support the 
project and project outcomes 
after the funding period ends? 
(e.g. financial support, human 
and/or physical resources, policies 
and procedures, governance etc.)  
1  
USQ Fraser Coast campus  One off $2000 cash contribution.  
Project Manager - Sharon Louth 
- 5hrs/week for 40 weeks = 
$10,000 for 1 year.   
Use of facilities (courts, rooms, 
lecture theatres) on as needs 
basis - $2000.  
4th year student volunteers to 
provide PD – in kind 
contribution - approx. $12,000.  
Development and maintenance 
of community wellness website - 
$1000  
Ongoing provision of use of 
facilities on as needs basis.  
Ongoing maintenance of 
community wellness website.  
Ongoing provision of resource 
package to community groups on 
a cost recovery basis.  
Ongoing PD for teachers and 
community groups provided by 
4th year students as required.  
   
   
   
2  
Queensland Health  In kind support with venues for 
related meetings/workshops, 
access to health related 
data/evidence base, resources, on 
as needs basis - $500.   
Advice and assistance 
from Senior Health Promotion 
Officer/Physical Activity, Health 
Promotion Officer Physical 
Activity Indigenous, Nutrition 
Officers, in development and 
sharing of resources, and up 
skilling students, teachers and 
community groups on the 
utilization of these resources, in 
kind contribution - approx. 
$3000.   
Ongoing interaction and 
engagement with community 
wellness website.  
Ongoing contributions to and 
updating of web resources.  
 
Ongoing communication through 
website regarding any programs 
relating to wellness within the 
community that all other 
participants within this project 
have access to.  
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3  
Australian Sports Commission  Regional Coordinator will offer 
the Australian Sports 
Commission Community Coach 
Training Program (CCTP) to all 
teachers, students and concerned 
others to enable them to have the 
confidence to run physical 
activity sessions. (in kind 
support from Australian Sports 
Commission)  
Use of facilities and resources 
from Australian Sports 
Commission - in kind 
contribution - approx $3000.  
Certificates provided by the 
Commission as a community 
coach (in kind contribution - 
$100)  
Ongoing interaction and 
engagement with community 
wellness website.  
Ongoing contributions to and 
updating of web resources.  
 
Ongoing communication through 
website regarding any programs 
relating to wellness within the 
community that all other 
participants within this project 
have access to.  
   
   
   
4  
Fraser Coast Regional Council  Linking with after school 
programs and PCYC and holiday 
programs where young people 
get the opportunity to have 
recreation. 
Link with other Community 
Partnership program applications 
i.e. the Neighborhood Centre 
application re socially isolated 
groups, and the Lifeline one re 
school students and nutritional 
and recreational programs. 
 
Ongoing communication through 
website regarding any programs 
relating to wellness within the 
community that all other 
participants within this project 
have access to.  
Ongoing sharing of latest 
innovations regarding healthy 
lifestyles and empowering 
members of our community to 
make positive wellness choices.  
   
   
   
5  
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Q.20 to determine how your project will continue beyond the funding period, please provide the 
following information:  
   
   
a) How will your project continue to support behaviour change at an individual, organisational or 
community level, in relation to physical activity and improving healthy eating, beyond the funding 
timeframes?  
   
   
The community wellness website will be maintained by USQ and provide a forum for community discussion, 
sharing of resources and ideas and delivery of announcements and information. The website will be the 
primary point of communication between all partner organisations and the communities they serve beyond 
the funding timeframe It will be possible to provide the resource package and professional development 
beyond the funding timeframe as requested and on a cost recovery basis by using the physical resources, 
students and staff of USQ Fraser Coast. 
 
 
   
b) What education and training (formal and/or informal), specific to the project, will be conducted to ensure 
appropriate long term support for the project or project outcomes?  
   
   
Ongoing up skilling of all 4th year Education Students each year, to continue to develop resources to engage 
and empower teachers and community groups to encourage and provide opportunities for children to embrace 
a more healthy lifestyle, and in turn, their families, so that physical activity and good nutrition becomes a 
way of life for all of the community.  
Once teachers have been up skilled on the use of the resources, and how to access and contribute to shared 
resources on the website, then they will continue to deliver the program as part of their day to day 
curriculum.  
Ongoing updating of shared resources by HPE specialists, 4th yr students, teachers and community groups, 
where authorship is recognized within and contributes to their professional development portfolio.      
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Ongoing discussion forum whereby schools and community groups can participate in 
planning collaboratively for a healthy and physically active future.   
 
 
   
   
 
 
 
 
 
 
 
 
Q21 you are required to provide a breakdown of all the costs (eligible and ineligible) associated with 
delivering your proposed project. All costs quoted are to be exclusive of GST. You will need to 
breakdown each expenditure item against a funding category. Provide as much costing detail as 
possible including the monetary value of in-kind support. Do not summarise all costings into one line 
item on the table.  
   
   
 
Item  In-kind 
support  
Eligible Costs  
(ex GST)  
Ineligible 
Costs  
(ex GST)  
Part Salaries (project specific)  
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A  1. USQ Team Leader (Lecturer B, 
Step 1 + on costs x 5 hrs/week x 40 
weeks)  
 $10,000  
2. 20 final year Education students to 
assist with the development and 
teacher PD (30hrs/student x 20 
students x $20/hr)  
 
 $12,000 
   
    
Salaries (general)     $  $  
Professional fees (includes Teacher 
Relief Scheme (TRS) or consultants, 
contractors etc delivering the project)  
15 school HPE specialists (2day 
release at $500/day)   
Australian Sports Commission 
providing Community Coach 
Training Program (CCTP) to all 
participants - including resources 
and facilities 
  
 
$15,000 
 
 
$ 3,000 
  $  
Venue costs (includes maintenance, cleaning, gardening etc)  
1. USQ sporting and room facilities 
($200/day x 10 days)  
$2,000 $  $  
2.     $  $  
Project Report                                            Sharon Louth 2009 
 
 
112 
3.     $  $  
Marketing and promotion (includes resource development, design/printing, advertising etc.)  
1. Flyers, posters, advertising, 
surveys  
 $ 1,000 $  
2. Development and printing of 
resource materials/package (50 
initial sets produced as part of 
project cost; additional sets supplied 
on a cost recovery basis)  
 $ 5,000 $  
3. Development and maintenance of 
community wellness website   
$1,000  $  
4.     $  $  
Materials     $  $  
Catering  
Lunches (3days x 40 participants 
x $10/person) 
 $1,200 $  
Mail Outs  
 postage   
 $ 50 $  
Other (please specify)               
1. Certificates (attendance, 
leadership etc)   
 
   $ 500    
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2. Queensland Health Officers 
facilitating at professional 
development workshops   
($200/day x 10 days)   
  
$ 2,000   $  
3. Certificates from Australian Sports 
Commission for CCTP course. 
$100   $  $  
4. Telephones/equipment inc 
computers/ 
and consumables such as paper and 
paperclips, toner/inks etc / 
cleaning / advertising - provided by 
USQ 
$300 $  $  
5.     $  $  
6.     $  $  
7.     $  $  
8.     $  $  
9.     $  $  
  
   
  
Subtotal Part A (ex GST)  $17,750  $  
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Part 
B  
Equipment costs (hire and purchase) You can receive up 
to 10% of your Part A eligible project costs, to a maximum 
of $5,000. Any equipment costs over 10% of your Part A 
eligible costs, must in placed in the ineligible column.  
$  $  
Project Administration (includes phone/internet, 
photocopying, fax/postage, stationery etc). You can 
receive up to 10% of your Part A eligible costs, to a 
maximum of $5,000. Any project administration costs over 
10% of your Part A eligible costs must be placed in the 
ineligible column.  
$  $  
Total Project Cost (Parts A and B combined) (ex GST)  $17,750  $  
Amount Requested under 
this Program   
$ 15,250  
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Q22 Summarise your project’s financial position in the table below.  
   
   
Your contribution/funding sources  Amount (GST exclusive)  
 
Cash at Bank (your organisation‟s contribution if applicable)*  $ 2,000  
 
Local Government cash contribution (if applicable)**  $  
 
State/Commonwealth Government cash contribution (if applicable)**  $  
 
Partnership in-kind support contribution (estimated dollar value)  $ 35,400  
 
Other cash contributions (please specify)*:  
 
1. Friendly Society Chemist – cash donation $ 500 
 
2.  $  
 
3.  $  
 
Total Funding Sources  $ 37,900   
     
* Please provide details of the composition of your financial contribution to the project e.g. cash at bank, cash donations.  
** Please provide details of funding that has been sourced from other State or Commonwealth government agencies and the current status 
e.g. has it been approved.  
You are required to provide a letter of commitment to support the above information.  
   
   
 
 
Q23. Complete a key milestones table for your project.  
   
  Key tasks  Estimated date of completion  Who is responsible  
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For Example:  
Review of onsite canteen/food provision – assessment of current foods, profits etc  
15 September 2008  
Canteen Manager  
Report to detail recommendations to club – how to implement and promote change including 
menus changes and changes to canteen  
30 October 2008  
Club President  
Introduce menu changes  30 April 2009  Canteen Manager  
Review changes and make further recommendations (if required) for new season  
30 September 2009  Healthy Eating 
Committee  
  Gathering resources and initial survey of wellness  February 2009   Sharon Louth  
  Collaborating with HPE specialists and 4th yr USQ 
Education students  
  March 2009  Wellness 
through 
Education 
committee  
  Development of resources  
  May/June 2009  Wellness 
through 
Education 
committee  
  Professional Development delivered  
  July 2009  Wellness 
through 
Education 
committee  
  Training agenda within schools and community groups  
  August 2009  HPE specialists 
and 4th yr USQ 
Education 
students  
Reflection and feedback on resources  
November 2009  Wellness 
through 
Education 
committee  
Creation of community website for on-going professional 
support  
November/December 
2009  
USQ - FOE  
Note: Your project must be completed by 31 December 2009. A final report and acquittal must 
be provided by  
19 February 2010.  
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Application Checklist  
   
   
Have you completed all questions on this application form?  
     
Have you attached (securely) all relevant supporting information?  
Letters of support from all other participating partners  
All approvals (e.g. Local Government, Department of Education, Training and the 
Arts, etc)  
Confirmation of financial contributions  
   
     Have you taken a photocopy of your signed completed application and all other supporting 
documentation for your own records?  
 
 
Declaration – Applicant and All Partners Must Sign this Form  
 
We declare  
 that we are authorised by the applicant organisation to prepare and submit this funding 
application;  
 the details in this application are accurate, and sufficient control mechanisms are in place to 
ensure all money can be accounted for; and  
 all information relating to the organisation and project including the attached material is true 
and correct.  
 
Applicant - Authorised Officer  
 
Name  
 
Position  
 
Organisation  
 
Signature  
 
 
Date  
 
 
 
Partner 1- Authorised Officer  
 
Name  
 
Position  
 
Organisation  
 
Signature  
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Date  
 
 
 
Partner 2 - Authorised Officer  
 
 
Name  
 
Position  
 
Organisation  
 
Signature  
 
 
Date  
 
 
 
 
 
Partner 3 - Authorised Officer  
 
 
Name  
 
Position  
 
Organisation  
 
Signature  
 
 
Date  
 
 
 
 
Partner 4 - Authorised Officer  
 
 
Name  
 
Position  
 
Organisation  
 
Signature  
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Date  
 
 
 
 
 
Partner 5 - Authorised Officer  
 
Name  
 
Position  
 
Organisation  
 
Signature  
 
 
Date  
 
 
 
 
 
 
Your application must be lodged by 5.00pm Thursday 30 October 2008  
Late applications may not be considered by the Queensland Government  
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APPENDIX D 
Notification of successful grant application
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APPENDIX E 
Resource alignment in PRT4202 “Healthy Communities” course
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2009 PROPOSED STUDY SCHEDULE Semester 1  
PRT 4202 (Feb 20 2009) 
Week 
begin
ning 
Lecture 
(2 hour) 
HPE workshop  
(2 hours) 
SOSE workshop 
(2 hours) 
Resources 
1 
March 
2nd 
Introduction and welcome 
 Course Introduction 
 Overview and intent 
 Assessment 
 Prac (wk 1) reflection 
 Why teach what? 
 What is health? 
 Can teachers enhance 
student/community health? 
 Constructivism revisited 
 Prod Ped and ETL 
 
 Teaching in an outdoors 
environment (including 
B.M) 
 Enhancing student 
engagement through 
modifying traditional 
sports 
Eg Cont. cricket. Modified 
softball. 3 v 3 soccer. 
 Developing Health 
concepts through 
practical/constructivist 
activities (link to 
assessment item 1) 
 Tutor demonstration of 
micro-teaching 
assessment task (eg 
Pathogen tag) and 
discussion on 
requirements, tips, 
attendance etc 
  Introduction to SOSE 
 
 Clarification of 
assessment expectations 
 
3. unit plan 
4. peer assessment 
 
 Establish timetable of 
presentations  
 
 Unpacking the QSA 
Syllabus for SOSE 
 
 Introduction to unit 
planning 
 
 
 
 www.emtech.net/construc.htm 
 A journey into Constructivism - by Martin 
Dougiamas 
http://dougiamas.com/writing/constructivism.html 
 
 
 
 
Integrated curriculum focus 
 
Teaching Games for Understanding Approach 
 
Review literature on obesity trends within 
Australia 
 
QSA Essential Learnings  
 
Smart Moves in schools 
 
Unit planning formats – 5E‟s; Telstar; social 
constructivist approach  
 
2 
March 
9th 
 
Curriculum frameworks 
 QCAR 
 QSA Syllabus familiarity 
 Unpacking (and familiarisation) Core 
learning outcomes  and Essential 
Learnings/ways of working 
(SOSE/HPE) 
NB Students to bring copies of SOSE 
and HPE ‘essential learnings’ to 
 Safety concerns within 
HPE 
 Education Policy and 
Procedures Register (old 
DOEM) familiarity and 
implications 
(log onto website and search 
examples eg swimming, 
water sports, football, 
SOSE Conceptual Strands  
 
 Time, Continuity and 
Change, Place and 
Space, Culture and 
Identity and Political and 
Economic Systems 
 
 Connecting concepts 
 QSA Sourcebook modules available from QSA 
website 
 http://www.qsa.qld.edu.au/learning/7302.html 
 
We’ll need 2 or 3 copies of approx 8 or 9 different 
modules ‘modules’ (students could be asked to copy 
modules from website) 
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lecture…selecting class year from 
current prac begin planning 
opportunities to integrate HPE and 
SOSE 
 
 Authentic assessment (especially 
linking to „ways of working‟) 
 Prod Ped and ETL (cont) 
archery) 
 Unpacking HPE 
sourcebook modules 
group activity 
Each group (2 or 3 students) 
are given copies of one 
sourcebook module 
Groups prepare a 3 -4 
minute presentation 
highlighting: 
Focus of unit 
WHAT will be students learn 
or develop? 
Within this unit HOW will 
students learn or develop 
the understandings or skills? 
HOW is this unit „Inquiry 
Based‟? 
What teaching methods / 
learning experiences are 
embedded within this unit?  
 Unpacking HPE QCAR 
essentials and ways of 
working (Application to 
lesson/unit planning) 
 Unpack Aquatics 
assessment and review 
samples 
across the curriculum 
 
 What Happened to 
History and Geography?! 
 
QCAR  
 www.qsa.qld.edu.au/assessment/qcar.html 
 
http://education.qld.gov.au/strategic/eppr/ 
(Education Policy and Procedures Register) 
 
Essential learnings are available from 
http://www.qsa.qld.edu.au/learning/7261.html 
 
 
Australian Sports Commission – initiatives –  
Aussie Sports Program 
Active After Schools Program 
Tony Dreger guest speaker 
Exploring websites with HPE lesson plans and 
schemes of work 
 
3 
March 
16th 
 
SOSE (iplodded from Springfield) 
Framing the SOSE Curriculum: 
Community as Inquirers  
 
No tutorial 
 Time off in lieu of 
Aquatics course 
 
 
 
SOSE Pedagogy: The 
Community as Inquirers  
 
 Collaborative 
Communities of Inquiry 
(GRASP, TELSTAR, 
ACTION RESEARCH) 
 
 Critical Inquiry, Problem 
Solving and Thinking in 
SOSE 
 
 Implications for SOSE: 
 http://www.qsa.qld.edu.au/downloads/publica
tions/research_qscc_sose_primary_00.doc 
  
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Ways of Working and 
Productive Pedagogies  
 
 Connecting to student 
life-worlds 
 
 From Thinking to Action: 
“Service Learning”  
 
 
 
4 
March 
23rd 
HPE 
 Teaching dance, circuits, walk/jog etc 
 Making athletics fun and engaging 
Eg Long jump, Ecclectic relays, 
Handicapped sprints 
Toowoomba Show holiday 
Thursday 
 
 DETA Smart Moves 
policy  initiative 
 Planning and sequencing 
physical activities 
 Impromptu teaching and 
feedback (applying 
micro-teaching criteria) 
Teaching Strategies and 
Resources for SOSE 
 
 Using philosophy and 
justice perspectives to 
underpin SOSE 
 Discovering Democracy 
Program 
 Education for 
Environmental 
Sustainability – school 
gardens and kitchen 
gardens 
 Indigenous Perspectives  
 E-Resources   
 
Smart moves 
 www.education.qld.gov.au/schools/healthy/p
hysical-activity-programs.html 
The daily Physical Activity guide 
 http://www.sportrec.qld.gov.au/daily_physical
_activity_guide_for_schools.cfmp://www.spor
trec.qld.gov.au/members/resources.cfm?item
=22.00&CFID=2656322&CFTOKEN=471715
63 
Australian Academy of Science – Primary 
connections – 5E‟s mudules 
 
Australian Sports Commission – initiatives – 
Yulunga – Culture and Identity with physical 
activity 
James Briggs – guest speaker 
5 
March 
30th 
Preparation for prac 
Booklet familiarity 
Developing and delivering instructions, 
questions, feedback, B.M. 
Lesson/unit planning 
1) „Hot Potato‟ initiated 
discussion (groups of 3 or 4 
students) focussing on: 
Effective questioning 
Giving Instructions 
Providing feedback 
Checking for understanding 
Emphasizing key 
teaching/learning points 
Sequencing learning 
Classroom management 
2) Analyse/appraise week 1 
demo lesson (eg 
sequencing, quality of 
Introduction to Values 
Education  
 
 National Framework of 
Values Education in 
Australian Schools 
 Contestations and 
Support for Values in 
Schools 
 Thinking ethically and 
active citizenship 
 
 PRT4201/4202 Professional experience 
handbook 
Teaching thinking skills through questioning 
 www.sedl.org/secac/rsn/thinking.pdf 
Using questions effectively 
 http://honolulu.hawaii.edu/intranet/committee
s/FacDevCom/guidebk/teachtip/teachtip.htm
#questions 
EQ behaviour management 
„Understanding behaviour in context‟ 
http://www.learningplace.com.au/uploads/docu
ments/store/resources/res_35913_Modules_1-
6.pdf 
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instructions, questioning, 
feedback, engagement etc) 
(Handout on key aspects 
of questioning, giving 
instructions and providing 
feedback 
3) Discussions on qualities 
and attributes (including 
dress and appearance) of a 
successful pre-service 
teacher at „Prac‟ 
4) Discussions on how to 
build rapport and 
relationships with colleagues 
and students 
5) Review Behaviour 
Management strategies 
highlighted within lecture 
 
 
Health and Nutrition focus – guest speaker from 
Queensland Health – Jenny Pham - nutritionist 
 
 6 & 7 
 
 
RECESS 
PERIOD 
 
8 
April 20 
 Professional experience and make up days Labour day and Ipswich show 
 
9 
April 
27th 
10 
May 4 
11 
May 
11th 
Prac review and reflection 
 Sharing best practice 
 Lessons learnt 
 Classroom/behaviour management 
issues encountered 
 What more do you need to 
learn/know? 
 Student recommendations for future 
Prof. Experiences. 
 Implications for planning 
 Compare prac teaching experience 
with common teaching frameworks eg 
Week 1 
Micro-teaching and 
feedback 
 
Individual Lesson 
Presentation and Peer 
Evaluation 1 
  
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Prod Ped, ETL 
 
Week 
 
Lecture 
(2 hour) 
HPE Workshop  
(2 hour) 
SOSE workshop 
(2 hour) 
Resources 
12 
 
May 
18
th
 
SOSE  (iPloded from Springfield)  
SOSE in a Diverse Community 
 
Fraser Coast Show Holiday 
Friday 
Week 2 
Micro-teaching 
 
 
 
 
 
Individual Lesson 
Presentation and Peer 
Evaluation 2 
 
 
 
 
 http://www.thelearningfederation.edu.au/d
efault.asp 
 http://www.un.org/cyberschoolbus/humanri
ghts/resources/plainchild.asp 
 http://www.learningplace.com.au/default_c
ommunity.asp?orgid=115&suborgid=722 
 http://www1.curriculum.edu.au/ddunits/unit
s/units.htm 
 
 
13 
May 
25th 
SOSE (iPlodded from Springfield) 
Ethical Communities: Values 
Education in Schools 
Week 3 
Micro-teaching 
Individual Lesson 
Presentation and Peer 
Evaluation 3 
http://www.valueseducation.edu.au/verve/_res
ources/Framework_PDF_version_for_the_we
b.pdf 
 
14 
June 
1st 
DETA Interview forum Week 4 
Micro-teaching 
Individual Lesson 
Presentation and Peer 
Evaluation 4 
 
 
15 
June 
8th 
HPE  
 Course wrap up/review 
Queens Birthday Monday 
 
Catch up as required Individual Lesson 
Presentation and Peer 
Evaluation 5 
 
16 - 18 
June 
15th 
Examination Period 
(There is no exam for this course) 
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APPENDIX F 
HPE Assessment Task from PRT4202
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PRT 4202 HPE Component 
Semester 1 2009  
Assignment 1 Part A 
 
Task:   Developing Health understandings through an active teaching learning episode 
 
Due Date: Within HPE tutorials Weeks 8 -12 
  (NB This may vary across campuses. Check with your tutor) 
 
Weighting: 50% of Assignment 2 
 
NB.   This assessment task is to be completed in pairs. 
 
Task Outline: 
  You are to prepare and deliver a 25 minute teaching episode. 
  The audience/class will be your tutorial colleagues. 
  Your teaching episode is to target a student level drawn from Year 1 to Year  
 10. 
  The purpose of your lesson is to assist students to gain a deeper understanding  
 of a health issue of your choice. Your selected health issue must be justifiably  
 embedded within either QCAR ‘Essential Learnings’. 
  The student learning experiences you lead must embed constructivist/student- 
 centred learning and should not be textbook based. A physical activity MUST   be 
embedded within the lesson. 
  You must also provide a 1 page (A4) ‘Handout’ outlining the aims, processes,  
 resourcing, key discussion/instruction points etc relating to your chosen  
 activity. 
  Refer to Assessment Criteria Sheet for ‘grading’ breakdowns and indicators of  
 performance. 
  You may choose to conduct your teaching episode within your usual tutorial  
 room or in an ‘open air’ environment close to your tutorial room. Students   
 must provide any equipment used.
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APPENDIX G 
SOSE Assessment Task from PRT4202
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PRT4202 – Educating for Healthy Communities – SOSE Strand 
 
Assessment Item 
 
Weighting:  50% of overall grade 
Due:   Part 1 Planning Sequence (23rd May) – 25% 
  Part 2 Presentation (Week 8, 9, 10, 11 and 12) – 25% 
 
Task:  This assignment is broken into two parts and will be completed in pairs. 
 
Part 1.  -  The Plan (2000 words) Due: 7th June – 25%  
 
In pairs, create a teaching and learning plan by:- 
 
 Identifying one current major social, political, cultural or environmental issue 
that you believe to be significant. 
 Selecting appropriate outcomes from the QSA 1 to 10 SOSE syllabus and/or 
Queensland Essential Learnings for SOSE, as well as outcomes from at least two 
other KLAs which will guide your planning. 
 Identifying how you will assess these outcomes.   
 Developing a four week unit plan using a student centred inquiry based 
approach that includes assessment tasks. 
 Collection or development of resources that you can use to resource your 
learning activities. 
 
Use your own preferred model of unit planning or use one of the templates 
provided (e.g. TELSTAR, GRASPS etc) 
 
Part 1 will be marked as follows 
1. Rationale – Why this plan for this context? How and why will this plan make 
a difference within your context? What does the literature say about the 
topic you have selected? 5% 
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2. Planning Sequence – Is the planning sequence inquiry-based, student 
centred, using developmentally appropriate strategies, content, skills and 
knowledge? 10% 
3. Assessment – Are formative and summative authentic tasks evident, which 
are clearly linked to the outcomes selected? 5% 
4. Resource Kit – Will the identified resources be useful when teaching the 
plan? Are they appropriate? 5% 
 
Part 2 – Presentation and Peer Mediation (30 minutes) – 25% 
 
Presentation: In pairs, present a) a brief overview of your plan and b) involve the 
class in a 15 minute teaching and learning episode from one of the crucial phases of 
your plan.  This episode should actively involve your classmates in learner centred 
inquiry and clearly show that innovative and engaging strategies have been 
employed within your teaching plan. Total: 20% 
 
Peer Mediation: Individually, use the provided criteria sheet to assess five 
presentations.  Each peer mediation is worth one mark. Total: 5% 
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APPENDIX H 
Nomination form for year and topic selection
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APPENDIX I 
Rubric for SOSE Assessment 
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 High Distinction Distinction Credit Pass Fail 
Rationale (5 marks)  
The rationale clearly 
identifies all contextual, 
social, cultural, 
environmental and/or 
historical factors within 
the planning process.  
 
Clear links to a current 
and broad literature base 
relating to the identified 
issue have been utilised 
throughout, 
demonstrating how the 
plan fits within the SOSE 
curriculum’s guiding 
principles. 
 
 
The rationale identifies 
most contextual, social, 
cultural, environmental 
and/or historical factors 
within the planning 
process.  
 
Links to current literature 
relating to the identified 
issue have been utilised 
throughout, 
demonstrating how the 
plan fits within the SOSE 
curriculum’s guiding 
principles. 
 
The rationale identifies 
some contextual, social, 
cultural, environmental 
and/or historical factors 
within the planning 
process.  
 
Some links to current 
literature relating to the 
identified issue have 
been utilised, 
demonstrating how the 
plan fits within the SOSE 
curriculum’s guiding 
principles. 
 
The rationale identifies 
few contextual, social, 
cultural, environmental 
and/or historical factors 
within the planning 
process.  
 
Few links to current 
literature relating to the 
identified issue have 
been utilised, 
demonstrating how the 
plan fits within the SOSE 
curriculum’s guiding 
principles. 
 
The rationale identifies 
no contextual, social, 
cultural, environmental 
and/or historical factors 
within the planning 
process.  
 
No links to current 
literature relating to the 
identified issue have 
been utilised, failing to 
demonstrate how the 
plan fits within the SOSE 
curriculum’s guiding 
principles. 
Planning Sequence (10 
marks) 
 
Planning sequence is 
clearly and 
comprehensively linked 
to the particular 
elaborations of SOSE 
CLOs and Essential 
Learnings and integrates 
very well with other 
KLAs. 
 
Planning is extremely 
well sequenced within an 
inquiry based approach. 
 
Planning sequence is 
 
Planning sequence is 
clearly linked to the 
particular elaborations of 
SOSE CLOs and Essential 
Learnings and integrates 
well with other KLAs. 
 
Planning is well 
sequenced within an 
inquiry based approach. 
 
Planning sequence is 
effective in engaging 
learners to address the 
social or environmental 
 
Planning sequence is 
linked to the particular 
elaborations of SOSE 
CLOs and Essential 
Learnings and attempts 
to integrate with other 
KLAs. 
 
Planning is sequenced 
within an inquiry based 
approach. 
 
Planning sequence is 
effective in engaging 
learners to address the 
 
Planning sequence is 
linked to particular SOSE 
CLOs and Essential 
Learnings and attempts 
to integrate with other 
KLAs. 
 
Attempts are made to 
sequence the learning 
experience within an 
inquiry based approach. 
 
Planning attempts to 
engage learners in 
thinking about the 
 
Planning sequence is not 
linked to particular SOSE 
CLOs and Essential 
Learnings and/or does 
not attempt to integrate 
with other KLAs. 
 
No attempt is made to 
sequence the learning 
experience within an 
inquiry based approach. 
 
Planning does not engage 
learners in thinking about 
the particular social or 
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extremely effective in 
engaging learners to 
address the social or 
environmental issues 
identified. 
 
Planning sequence 
clearly acknowledges and 
differentiates for student 
diversity (e.g. age, ability, 
interest, culture, gender, 
race, class and so on) 
within the selected 
context. 
 
issues identified. 
 
Planning sequence 
acknowledges student 
diversity and attempts to 
address some aspects 
(e.g. age, ability, interest, 
culture, gender, race, 
class and so on) within 
the selected context. 
 
social or environmental 
issues identified. 
 
Planning sequence 
acknowledges student 
diversity (e.g. age, ability, 
interest, culture, gender, 
race, class and so on) 
within the selected 
context. 
 
particular social or 
environmental issues 
identified. 
 
Planning sequence 
attempts to acknowledge 
student diversity (e.g. 
age, ability, interest, 
culture, gender, race, 
class and so on) within 
the selected context. 
 
environmental issues 
identified. 
 
Planning sequence does 
not attempt to 
acknowledge student 
diversity (e.g. age, ability, 
interest, culture, gender, 
race, class and so on) 
within the selected 
context. 
 
Assessment (5 marks)  
Both formative and 
summative assessments 
are embedded, clearly 
linked to the identified 
outcomes, are present 
throughout critical stages 
of the plan. 
 
Assessment is authentic, 
differentiated, engaging 
and clearly 
transdisciplinary in 
nature. 
 
 
Both formative and 
summative assessments, 
with links to the 
identified outcomes, are 
present at critical stages 
of the plan. 
 
Assessment is authentic, 
differentiated, engaging 
and clearly 
multidisciplinary in 
nature. 
 
Both formative and 
summative assessments, 
with tenuous links to 
outcomes, are present in 
the plan. 
 
Assessment is authentic 
and multidisciplinary, but 
not differentiated. 
 
Both formative and 
summative assessments, 
with limited links to 
outcomes, are present in 
the plan. 
 
Assessment is authentic, 
but linked only to SOSE 
outcomes. 
 
Assessment items do not 
assess the outcomes 
identified, are 
inappropriate or not 
present within the plan. 
 
Assessment is not 
authentic or engaging. 
Resource Kit (5 marks)  
Selection of highly 
relevant, appropriate and 
up-to-date resources, 
utilising the full range of 
 
Selection of relevant, 
appropriate and up-to-
date resources, utilising a 
number of sources, 
 
Selection of relevant, 
appropriate and up-to-
date resources, utilising a 
limited number of 
 
Small selection of 
relevant resources, 
utilising a limited number 
of sources, which match 
 
Inappropriate, irrelevant 
or out of date resources, 
utilising few or 
questionable sources, 
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sources, which clearly 
match the activities for 
which they have been 
chosen. 
 
Resources present a 
range of perspectives 
and biases on the topic, 
providing students with 
the opportunity to make 
informed decisions in 
light of critical analysis all 
evidence. 
 
which match the 
activities for which they 
have been chosen. 
 
Resources present a few 
perspectives on the 
topic, providing students 
with the opportunity to 
make informed decisions 
in light of most evidence. 
sources, which match the 
activities for which they 
have been chosen. 
 
Resources present two 
perspectives on the 
topic, providing students 
with the opportunity to 
make decisions in light of 
some evidence. 
the activities for which 
they have been chosen. 
 
Resources present the 
main perspective on the 
topic, providing students 
with little opportunity to 
critically reflect and make 
decisions in light of this 
evidence. 
which do not match the 
activities for which they 
have been chosen. 
 
Resources are singly 
biased and provide no 
reliable evidence or 
opportunity for students 
to critically reflect. 
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PRT4202 SOSE PRESENTATION (20 %) 
Criteria Fail Pass Credit Distinction High Distinction 
Teaching 
persona/teamwor
k 
 
 
 
 
5% 
 
 
 lacks 
enthusiasm and 
motivating 
demeanour 
 incoherent 
individual 
contributions 
 poor 
preparation 
and/or 
expression 
 inconsistent 
enthusiasm and 
motivating 
demeanour 
 some teamwork 
apparent 
 transitions and 
activities lack 
fluency/clarity 
 enthusiasm and 
motivating 
demeanour 
often evident 
 team supported 
each other 
 fluent 
transitions and 
clear expression  
 enthusiasm 
and motivating 
demeanour 
consistently 
evident 
 highly 
supportive 
teamwork  
 fluent 
transitions and 
clear accurate 
expression 
 projects confidence 
and exceptionally 
motivating 
demeanour 
 shared roles were 
exceptionally 
supportive 
 exceptional 
preparation evident 
through fluency of 
activities and 
quality of 
instruction  
Teaching methods 
 
 
 
 
5% 
 
 
 questioning/ 
instructions 
lacks clarity 
 feedback is 
rarely provided 
 key teaching 
points are 
vague 
 questioning/ 
instructions lack 
specificity 
 feedback lacks 
specificity 
 key teaching 
points lack 
impact  
 questioning/ 
instructions are 
specific 
 feedback is 
specific 
 key teaching 
points have 
clarity 
 engaging/ 
purposeful 
questioning/ 
instructions 
 accurate and 
purposeful 
feedback 
 key teaching 
points are 
clear and 
accurate 
 highly interactive 
and purposeful 
questioning/instruc
tions 
 regular, accurate 
and purposeful 
feedback  
 key teaching points 
are clear, accurate 
& purposeful for 
activities 
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Student-centred 
teaching and 
learning 
 
5% 
 lesson is 
predominantly 
teacher centred 
 students are 
occasionally 
active in 
developing 
their own 
understanding 
 students are 
often engaged 
in developing 
their own 
understanding  
 Students are 
often actively 
engaged in 
developing 
and sharing a 
high level of 
understanding 
 Students are 
consistently 
actively engaged in 
developing and 
sharing a high level 
of understanding 
Application of the 
teaching and 
learning process 
 
5% 
The lesson has not met 
the pass standard 
described for this 
criterion 
 
 A lesson that: 
 - is interesting to the 
audience 
 - develops 
understanding through 
activity. 
- logical and sequential 
- Uses appropriate 
language, grammar and 
expression 
A lesson that is: 
- engaging to the 
audience 
- develops a clear 
understanding of the 
selected issue though a 
range of activities and 
resources 
- informative 
- well organised 
- Uses appropriate and 
fluent language, 
grammar and 
expression 
 
A lesson that is: 
- highly engaging to 
the audience 
- conveying of meaning 
of the selected issue 
with clarity & 
completeness  
- develops 
understanding through 
a wide range of 
activities and 
resources 
- consistently clear, 
coherent and 
appropriate in 
language, grammar 
and expression 
A lesson that is: 
- thoroughly engaging to 
the audience 
- conveying of meaning of 
the selected issue with 
clarity & completeness  
- consistently clear, 
coherent and articulate in 
language, grammar and 
expression 
-  Develops understanding 
through a range of activities 
catering for a range of 
learning styles and draws 
significant conclusions 
Grade / Comments:          
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APPENDIX J 
Access and log in details for website
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ACCESSING HEALTHY COMMUNITIES WEBSITE 
First Time users: 
 There are 2 steps to gaining access to a course: 
1. Register on the community site.  
2. Once registered, accessing the course via a link and using enrolment 
code to enrol into course.  
 
Step 1 – Registering on the Community Site 
1. Go to https://community.usq.edu.au  
2. Select “Set up an Account”.  
3. Complete all fields. You must have a valid email account to be able to 
register. You will be sent an email to confirm your registration before 
you can access a course.  
4. Select “Create my new account”.  
5. A page “Confirm your account” appears with the following text:  
a. An email should have been sent to your address at 
debbierhodes1@hotmail.com  
b. It contains easy instructions to complete your registration.  
c. If you continue to have difficulty, contact the site 
administrator.  
d. Select Continue.  
6. Go to your email account. You should have received an email 
from USQStudyDeskSupport asking you to confirm your new 
account by going to the supplied URL in the email itself.  
7. When you go to the URL you will see a page which displays as per 
image below. Click on the “Courses” button. This will take you to a 
list of courses available on the Community site.  
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Step 2 – Enrolling into the course 
1. Scroll down and find “Healthy Communities”  
2. A page will come up asking for an enrolment key – enter             
“ wellness09 ”, then select Enrol me in this course.  
3. You are now enrolled in the Healthy Communities course.  
4. Bookmark the course and use the link to gain access each time.  
 
Regards 
Sharon Louth 
Lecturer 
Faculty of Education 
USQ Fraser Coast Campus 
P.O. Box 910 
Hervey Bay  QLD  4655 
Ph:  4194 3107 
Email:   louths@usq.edu.au
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APPENDIX K 
Website feedback 
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APPENDIX L 
Website links to other resources
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LINKS TO OTHER WEBSITES: 
Useful Links 
 
 Active After Schools  
 Australian Academy of Science  
 Australian Council for Health and Physical 
Education and Recreation  
 Australian Sports Commission  
 Eat Well Be Active  
 Education Hervey Bay  
 Education Queensland  
 Fraser Coast Council  
 Queensland College of Teachers  
 Queensland Government Department of Education 
and Training  
 Queensland Government Sport and Recreation  
 Queensland Health  
 Queensland Syllabus Authority - QSA  
 Yulunga - Traditional Indigenous Games 
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APPENDIX M 
Application to present at the “Reach Out” conference
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APPENDIX N 
Program from the “Reach Out” conference
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APPENDIX O 
Power point presentation for promotion of the website
Project Report                                            Sharon Louth 2009 
 
 
158 
 
Slide 1 
PROMOTING WELLNESS THROUGH 
EDUCATION
A project to empower teachers to enable their 
students to become more active and enhance the 
health and well-being of the whole school 
community.
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
Slide 2 
The Healthy Communities Website promotes:
•regular physical activity for all students in 
schools
•a sharing of integrated units of work where 
daily physical activity has been embedded
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
Slide 3 
Rationale
 Enhance physical activity within schools by embedding 
meaningful physical activity within the units of work.
 Ease the planning and preparation workload of teachers 
currently working within Queensland.
 Support classroom teachers to effectively encourage 
physical activity to their students on a daily basis.
 Showcase current ideas and units of work developed by 
USQ students.
 Provide a platform for professional collaboration within the 
education community across the Fraser Coast.
 Raise the confidence and moral of teachers within the 
Fraser Coast community. 
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
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Slide 4 
Integrated Units of Work
Follow the 5E‟s approach to unit planning.
 Engage
 Explore
 Explain
 Elaborate
 Evaluate Australian Academy of Science(2008) 
Primary Connections
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
Slide 5 
Basis of Integrated Units
SOSE Essential Learnings 
 Years  - 3, 5, 7 and 9
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
Slide 6 
Key Features
 Unit templates can be downloaded to 
assist in planning and development.
 All teachers and trainee teachers, can 
share their units of work with their 
colleagues by uploading them onto the 
site.
 Actively engage in reflecting on units of 
work in a professional forum.
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
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Slide 7 
Reflections
De Bono(1999)
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
Slide 8 
Authorship
 Integrated units have been developed 
by 4th year USQ students.
 Their authorship is acknowledged on 
the website for their respective units.
 These units are available as a shared 
resource for all teachers, and can be 
downloaded, modified and used freely.
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
Slide 9 
Benefits of Contributing:
Participation on the site acts as evidence to 
support QCOT Professional Standards.  
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
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Slide 10 
QCOT Professional Standards
By contributing units to website teachers: 
Design and Implement:
 engaging and flexible learning experiences for 
individuals and groups (Standard 1)
 learning experiences that develop language, literacy 
and numeracy (Standard 2)
 intellectually challenging learning experiences 
(Standard 3)
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
Slide 11 
QCOT Professional Standards
By downloading units and providing feedback 
teachers:
 Support personal development and participation in society 
(Standard 6)
 Foster positive and productive relationships with families 
and the community (Standard 8)
 Contribute effectively to professional teams (Standard 9)
 Commit to reflective practice and ongoing professional 
renewal (Standard 10)
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
Slide 12 
Other Features
 Cross-curricular links - Integrated units 
overlap into other KLA‟s 
 Direct links to other relevant websites
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
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Slide 13 
Future Directions
 Additional KLA‟s from Essential 
Learnings are added, so that all KLA‟s 
are represented as a starting point.
 Science units are currently under construction
 Integrated units are added to this 
resource continuously by USQ 
students.
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
Slide 14 
Logging On! 
 Requirements: 
 Register on the community site
 With a valid email account
 Enrol in the “Healthy Communities” 
course
 Using “wellness09” as the enrolment key
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
Slide 15 
Healthy Communities Website
http://community.usq.edu.au/course/view.php?id=46
 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
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Slide 16 
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___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
___________________________________ 
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APPENDIX P 
Photos from the “Reach Out” conference 
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APPENDIX Q 
Key Learning Areas (KLA’s) from the Queensland Studies Authority (QSA)
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Essential Learnings by KLA  
 The Arts  
 English  
 Health and Physical Education  
 Languages  
 Mathematics  
 Science  
 Studies of Society and Environment  
 Technology  
 ICT cross-curriculum priority 
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APPENDIX R 
“Primary Connections” Unit plan design process and format
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APPENDIX S 
 
Sample unit plan by Mellissa Notely and Rebecca Eisel 
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PRT4202  
Educating for Healthy Communities 
 
SOSE Assignment Part 1 
Planning Sequence 
 
Students: Rebecca Eisel w0052871 & Melissa Notley d9810999 
Due date: June 09, 2009 
Tutor: Mrs Sharon Louth 
 
Water, water everywhere? 
 
This unit is aimed towards a year 7 class in an urban primary school with broad economic and cultural 
backgrounds. The Enduring Understanding is  
What we do in our environment will determine the resources available for future generations? 
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Water, water everywhere? Unit - Year 7 
Student name: 
Rebecca Eisel 
Melissa Notley 
Student number: 
w0052871 
d9810999 
Course: 
PRT 4202 Education for Healthy Communities 
 
Unit title: Water, water everywhere? Strands: SOSE; HPE; Science; The Arts; Technology; ICT;  Mathematics; 
English 
 
Stage: Overview 
 
Unit Focus Knowledge & Understanding Ways of Working KLAs & Literacy Focuses 
What is the context? 
This unit is aimed at year 7 in an 
urban primary school with broad 
socio-economic and cultural 
backgrounds and student ability 
levels. Special focus will be given to 
how local Indigenous people use 
water in comparison to non-
indigenous community members.  
 
What is the inquiry? 
Students will investigate where our 
water comes from and where it goes. 
They examine their own and their 
families‟ water use, and identify 
ways in which they can reduce their 
water consumption. 
 
How will students demonstrate 
their learning? 
With varying student abilities within 
the class, each student will be catered 
for to meet their own needs. This will 
Place and Space 
Environments are defined by 
physical characteristics and 
processes, and are connected to 
human activities and decisions 
about resource management. 
 Australian environments are 
defined by patterns of natural 
processes, by human 
activities and by the 
relationships between them, 
including climate and natural 
resource distribution, 
resource use, and settlement 
patterns 
e.g. the „booming‟ Fraser Coast 
 
 Natural hazards are a result 
of natural processes, and 
human activity can affect the 
impacts of these occurrences 
e.g. drought is an ongoing natural 
occurrence in Queensland and 
Students are able to: 
 identify issues and use 
common and own focus 
questions 
 plan investigations using 
inquiry models 
 collect and analyse 
information and evidence 
from primary and secondary 
sources 
 evaluate sources of 
information and evidence for 
relevance, reliability, origins 
and perspective 
 draw conclusions and make 
decisions based on 
information and evidence by 
identifying patterns and 
connections 
 communicate descriptions, 
decisions and conclusion, 
using different text types for 
specific purposes and the 
English -  
Journal 
Debate 
Interview 
Poster 
Magazine advertisement 
PowerPoint 
 
SOSE - 
Individual/community use of natural resource 
 
HPE -  
 
ICT -  
PowerPoint 
Microsoft Publisher 
Microsoft Paint 
 
Mathematics - 
List/organise in order of importance 
Home water use audit 
 
Science -  
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be done by incorporating a 
negotiated assessment focus. 
 Students will maintain a 
journal (ongoing throughout 
unit) which will illustrate 
their progression from prior 
knowledge to constructing 
and applying new knowledge 
 After investigating levels of 
water usage in their own 
home, students will design a 
water conservation action 
plan; create a product which 
will promote their action 
plan; present the product to 
the class as an oral 
presentation. 
 Students will participate in a 
debate titled „Water 
conservation‟. 
 
increased water usage by 
individuals, businesses and farming 
has intensified its impact 
 
 Sustainability requires a 
balance between using, 
conserving and protecting 
environments, and involves 
decisions about how 
resources are used and 
managed 
e.g. “rethink, reduce, reuse and 
recycle”‟ renewable versus non-
renewable energy sources; water use 
and water conservation 
 
 Physical and human 
dimensions are used to 
define global environments 
e.g. biomes such as the Lakes in 
Hervey Bay; human constructs such 
as developed and developing nations 
 
 Distribution maps, climate 
zone maps and weather maps 
have specific features to 
convey information, 
including latitude, longitude, 
eight compass points, scale 
and distance, a legend and 
shading and/or symbols 
 
conventions of research-
based texts 
 respond to investigation 
findings and conclusions by 
planning and implementing 
actions 
 apply strategies to contribute 
effectively to representative 
groups and to participate in 
civic activities 
 reflect on and identify 
different perspectives, and 
recognise and clarify beliefs 
and values relating to social 
justice, the democratic 
process, sustainability and 
peace 
 reflect on learning, apply 
new understandings and 
identify future applications 
Water cycle 
 
The Arts -  
Poster 
Magazine advertisement 
Television advertisement 
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Lesson Number/s: 1 & 2 
 
Lesson title:  
 Water: A precious resource 
 Water usage & availability: rural, urban & 
Indigenous communities 
  
Stage:  
Tuning In (orientating); 
Finding out (enhancing) 
 
Engage 
 
Engage students and elicit prior knowledge 
 
At A Glance Resources KLAs & Literacy Focuses Assessment - 
Diagnostic 
Students will: 
Be introduced to the issue: 
 
Give students the topic of their 
unit „Water, water everywhere?‟ 
 
Activity: Students can use the 
Starting Block game as an 
energizer. The aim of this game is 
to establish students‟ curiosity 
and to generate ideas and 
questions. 
 
Activity: Students can make an 
entry in their journal about what 
they know about water: What do 
you know about water? In your 
experience, why is water 
important/not important? How 
and when have you used water? 
Write what you know about 
where water comes from. Follow 
Whiteboard/markers 
VHS, Books and internet resources (see below) 
Computers and Internet 
Butcher paper/nikko pens 
Unit books - to be used throughout unit 
Media: advertisements on TV, in newspapers, posters, radio etc.  
 
Establish a word wall in the classroom (words/phrases can be added 
throughout the unit) 
 
Starting Block game: cubes for each group; response sheet for each 
student 
http://learnweb.harvard.edu/alps/thinking/design_resources_start1.cfm 
 
 
VHS: The Nature of Things: Global Warming - A worldwide report Vol. 1, 
Martin & Rosenthal educational videos. Manufactured & distributed in 
Australia by: Martin & Rosenthal Educational Pty Ltd. Ph: 03 9699 6990 
 
Books:  
Elliot, R. (2007). Australia in song. Port Melbourne, Vic: Harcourt 
Education Australia. 
 
Germein, K. & Bancroft, B. (2000). Big rain coming. Clarion Books. ISBN: 
SOSE - 
Decisions on water usage & 
management 
 
Science - 
Written explanation of where 
water comes from 
 
English -  
Journal (ongoing assessment 
piece) will be a record of 
observations, experiences and 
reflections. Make sure 
students use full sentences in 
their journals. It can include 
text, diagrams, drawings and 
images. 
 
Starting  Block game 
Students record their 
responses on the response 
sheet 
 
KWHL 
Assessment 
Opportunities: 
Diagnostic 
Ongoing:  
Informal 
Questioning 
Observation 
Discussion 
Self & peer 
assessment 
 
Journal (written & 
maintained with 
each lesson): 
frequent 
monitoring of 
these journals 
allows 
identification of 
student alternative 
conceptions and 
provides evidence 
of student 
learning 
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up journal entry (reflection): 
After participating in the physical 
activity, students can include any 
knowledge they may or may not 
have discovered during the game. 
Stimulate interest: 
Physical activity:  
Have you ever? 
(Where questions are based on 
students‟ experiences relating to 
water usage e.g. Have you ever 
left the tap running while you 
brushed your teeth? have you ever 
been for a swim with friends in a 
river or creek? Have you ever 
helped wash the car with mum or 
dad using a running hose? etc. 
Students will need to run and 
swap places with someone else 
who admits they have 
experienced the situation.) 
 
Set/negotiate goals: 
Incorporate this part using 
KWHL strategy for setting goals: 
how students are going to find out 
what they want to know; 
informing students of assessment 
etc.  
(Butcher paper)  
Students can reflect on the 
Starting block game responses. 
 
A word wall can be established 
on a chart on the wall. As the unit 
progresses, students/teachers can 
0618083448 
 
Park, L. (2007). Natural disasters: Droughts. South Yarra, Vic: Macmillan 
Education Australia Pty Ltd. 
Pelusey, M. & J. (2006). A water report: Water conservation. South Yarra, 
Vic: Macmillan Education Australia Pty Ltd. 
 
Pelusey, M. & J. (2006). A water report: Water supply. South Yarra, Vic: 
Macmillan Education Australia Pty Ltd.  
 
Pelusey, M. & J. (2006). A water report: Water use. South Yarra, Vic: 
Macmillan Education Australia Pty Ltd. 
 
Ylvisaker, A. (2003). Droughts. Capstone High-Interest Books. ISBN: 
0736815058 
 
Internet resources: 
 
Queensland Government: Water Management: 
http://www.nrw.qld.gov.au/education/teachers/water/assessment.html 
http://www.nrw.qld.gov.au/education/teachers/water/activities.html 
http://www.nrw.qld.gov.au/education/teachers/water/background.html 
 
ActewAGL Always: 
http://www.actewagl.com.au/environment/water/home.aspx 
http://www.actewagl.com.au/Publications/StopTheDrop/checkUpList.pdf 
 
Water Watch Queensland: 
http://www.nrw.qld.gov.au/water/saverscheme/waterwise_gardening.html 
http://www.nrw.qld.gov.au/water/waterwise/home.html 
http://www.qld.waterwatch.org.au/resources/river_journeys_resource.html 
http://www.qld.waterwatch.org.au/resources/PDFs/RJ_4_Future.pdf 
http://www.qld.waterwatch.org.au/resources/PDFs/RJ_2_Past.pdf 
http://www.qld.waterwatch.org.au/resources/PDFs/RJ_3_Present.pdf 
http://www.qld.waterwatch.org.au/resources/PDFs/RJ_1_Introduction.pdf 
 
Aboriginal resource use 
Language/text used  in this 
chart can guide teacher re: 
word wall (ongoing activity) 
 
Vocabulary 
 
 
 
Individual, 
group and whole 
class reflections 
at each stage are 
also 
incorporated to 
examine values, 
targeted 
knowledge, 
concepts, skills, 
processes, texts 
and products. 
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discuss and add words relating to 
the unit topic/inquiry. 
 
Identify/activate prior knowledge: 
Activity: Ask students to make a 
class list of the many ways 
humans, animals and plants 
within their community: rural, 
urban & Indigenous, use 
freshwater. (Butcher paper) 
Groups of students can research 
these using secondary sources: 
books, encyclopaedias, 
dictionaries, reviews, newspaper 
articles etc.  
Students can rank these in order 
of importance. 
In groups, students can reflect and 
express their opinions as to why 
water is a precious resource. 
 
www.wetropics.gov.au/rah/rah_resource.html 
 
Buried treasure 
www.newsroom.uts.edu.au/news/detail.cfm?ItemId=6243 
 
Australian plant use and technology 
www.anbg.gov.au/education/pdfs/aboriginal_plant_use_and_technology.pdf 
 
Finding water in the desert 
www.usmob.com.au/factsheets/Fact_Sheet_01.pdf 
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Lesson Number/s:  3, 4 & 5 
 
Lesson title: 
 How is water used at your home? 
 Water usage & availability: comparison to 
data from schools all over the world 
 Water conservation 
Stage:  
Finding out (enhancing) 
 
Explore 
 
Provide hands on experience of the phenomenon 
 
At A Glance Resources KLAs & Literacy 
Focuses 
Assessment - 
Formative 
Students will: 
Investigate the focus: 
Activity: Students will 
conduct a home water use 
audit over a period of 24 
hours. This data will be 
collected, collated and 
entered online as part of the 
„Down the drain‟ 
collaborative online project.  
 
Activity: Students can 
compare and contrast the 
results of the audit then 
explore ways in which water 
saving practices could 
reduce the amount 
households may use.  
 
Students will investigate the 
concept of conserving 
water; water saving devices 
and information from 
government brochures and 
Home water use audit sheet  
 
„Down the drain‟ collaborative online project 
www.k12science.org/curriculum/drainproj/index.html 
 
VHS, Books & Internet resources (see above)  
 
Savewater! 
http://www.savewater.com.au 
http://www.youtube.com/watch?v=6M7BSC2q7EE 
 
Australian Water Conservation and Reuse Research Program 
http://www.clw.csiro.au/awcrrp/ 
 
Water conserve 
http://www.waterconserve.org/watercrisisaustralia/ 
 
Improving water use efficiency in Queensland‟s urban communities 
www.nrw.qld.gov.au/compliance/wic/pdf/reports/urban_wateruse/01_introduction.pdf 
 
Saving water is a way of life 
http://www.qccqld.org.au/Save-Water-Campaign-Overview.html 
 
Target 140 
English - 
Journal (ongoing 
assessment piece) will be 
a record of observations, 
experiences and 
reflections. Make sure 
students use full sentences 
in their journals. It can 
include text, diagrams, 
drawings and images. 
 
Mathematics -  
Home water usage audit 
 
Science -  
Gather information re: 
water conservation, water 
saving devices 
Assessment 
Opportunities: 
Formative 
Informal ongoing 
Observations 
Questioning 
Discussions 
Self & peer 
assessment 
Student checklist 
Focused analysis: 
Oral, written 
tasks 
 
 
 
Individual, 
group and whole 
class reflections 
at each stage are 
also 
incorporated to 
examine values, 
targeted 
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websites. 
 
Experience opportunities on 
which to base explanations: 
Physical activity:  
Save the water 
Class is divided into two 
groups. Each group is 
presented with a number of 
resources and they have to 
work together to transfer the 
„water‟ from one location to 
another using minimal 
resources within a given 
time frame, with minimal 
water loss. 
 
Journal entry (reflection): 
How does my home water 
use compare to others? 
 
http://www.target140.com.au/How+to+read+your+meter 
 
Graybill, G. (2008). Water conservation. Classroom Complete Press. ISBN: 
1553194330 
 
Graybill, G. (2008). Conservation Fresh Water Resources. Classroom Complete 
Press. ISBN-10: 1553194365 
 
Lucas, E. (1991). Water: A resource in crisis. Scholastic Library Publishing. ISBN-
10: 0516055097 
 
 
 
Save the water instruction cards; buckets; straps; ropes; coat hanger; water/shredded 
paper; rubber rings 
 
Water: Every drop counts! 
http://www.youtube.com/watch?v=OMK2efQ1X38&feature=related 
 
 
knowledge, 
concepts, skills, 
processes, texts 
and products. 
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Lesson Number: 6, 7 & 8 
 
Lesson title: 
 Water cycle: a natural process 
 Water supply & use: drought & abundance 
 Water cycle adventure 
 
Stage: 
Sorting out (enhancing) 
Drawing conclusions (synthesising) 
 
Explain Develop explanations for observations and represent developing conceptual understanding. Consider current explanations. 
 
 
At A Glance Resources KLAs & Literacy 
Focuses 
Assessment - 
Formative 
Students will: 
Be encouraged to explain 
concepts and definitions 
in own words: 
Activity: Divide class into 
2 groups. Each group will 
use De Bono‟s 6 Thinking 
Hats to discuss and 
answer questions 
regarding human water 
use and any impacts this 
may have on the water 
cycle.  
Use their own previous 
experiences as the basis 
of explanations: 
Physical Activity:  
Water cycle Adventure 
After exploring the water 
cycle and movement of 
water, students will use 
the adventure playground 
Water cycle quiz sheet 
 
Water cycle posters 
Water cycle concept map statements 
 
Adventure playground 
 
VHS, Books & Internet resources (see above)  
 
De Bono‟s 6 Thinking hats 
http://www.valuebasedmanagement.net/methods_bono_six_thinking_hats.html 
 
 
Interview criteria sheet 
 
Water cycle online 
http://earthguide.ucsd.edu/earthguide/diagrams/watercycle/index.html 
 
http://earthguide.ucsd.edu/earthguide/diagrams/watercycle/watercycleq.html 
 
 
http://www.livingclassrooms.org/slurrp/watercycle.html 
 
 
English - 
Journal (ongoing 
assessment piece) 
will be a record of 
observations, 
experiences and 
reflections. Make 
sure students use 
full sentences in 
their journals. It 
can include text, 
diagrams, drawings 
and images. 
 
Determine 
questions/issues to 
explore for the 
interview and 
create a list of 
applicable 
questions  
 
Science -  
Water cycle quiz; 
Assessment 
Opportunities: 
Formative 
Informal ongoing 
Observations 
Questioning 
Discussions 
Self & peer 
assessment 
Student checklist 
Focused analysis: 
Oral, written tasks 
 
 
 
 
 
Individual, group 
and whole class 
reflections at 
each stage are 
also incorporated 
to examine 
values, targeted 
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to reinforce the 
movements of water in 
the water cycle. 
 
Students can complete the 
water cycle quiz. 
 
Be provided with 
definitions, explanations 
and new terminology: 
Activity: Students will be 
required to create 
questions for interviewing 
a Local Council 
representative. The aim of 
this interview is to inquire 
about data regarding 
water use in the 
community during times 
of drought and 
abundance. 
Students should be able to 
summarise their interview 
process: including prior 
knowledge before the 
interview and their 
discovery of new 
information gathered 
during the interview. 
 
 
Journal entry (reflection): 
How the water cycle can 
be affected by humans? 
 
poster 
 
 
 
knowledge, 
concepts, skills, 
processes, texts 
and products. 
 
Project Report                                            Sharon Louth 2009 
 
PRT4202 SOSE unit plan Student numbers: d9810999 & w0052871 189 
 
Lesson Number: 9 & 10 Lesson title: 
 Action plan 
 Promotional product 
 
Stage: 
Sorting out (enhancing) 
Drawing conclusions (synthesising) 
Taking social action (synthesising) 
 
Elaborate 
 
Extend understanding to a new context or make connections to additional concepts through a student-planned investigation. 
 
At A Glance Resources KLAs & Literacy 
Focuses 
Assessment - 
Summative 
Students will: 
Be provided with 
opportunities to 
demonstrate their 
learning and transfer this 
to new contexts: 
Students should be able to 
develop an action plan 
proposal which will 
address current water 
usage levels and possible 
water conservation 
techniques and methods.  
Students can use a mind 
map as a visual enhancer 
as they develop their 
proposal; after which they 
can write their proposal as 
a report in their unit book. 
 
Students should be able to 
design and create a 
promotional product 
which will support their 
water conservation action 
 
VHS, Books & Internet resources (see above)  
 
Action Plan proposal guide 
Resources for water relay physical activity 
 
Target 140 
http://www.target140.com.au/myfiles/uploads/Target%20140%20documents/TARGET140_
CUTS.pdf 
http://media01.couriermail.com.au/multimedia/2007/03/070300-water/tips.html 
 
 
Computers, printers etc 
Microsoft Publisher 
Microsoft PowerPoint 
Microsoft Paint 
 
 
Action plan criteria sheet 
Promotional product criteria sheet 
English -  
Journal (ongoing 
assessment piece) 
will be a record of 
observations, 
experiences and 
reflections. Make 
sure students use 
full sentences in 
their journals. It 
can include text, 
diagrams, drawings 
and images. 
 
Assessment 
Opportunities: 
Summative 
Draft of action 
plan 
Draft of 
Promotional 
product 
Focused analysis: 
Oral, written tasks 
 
 
 
 
Individual, group 
and whole class 
reflections at 
each stage are 
also incorporated 
to examine 
values, targeted 
knowledge, 
concepts, skills, 
processes, texts 
and products. 
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plan. 
 
 
Physical activity:  
Water relay 
Working in teams, 
students will be required 
to transport water from 
one bucket to another 
using a cup as the baton. 
The aim of the activity is 
to retain as much water as 
possible as they travel a 
distance of 20 metres. 
 
Journal entry (reflection): 
What have you discovered 
about water conservation 
and your personal water 
usage? 
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Lesson Number: 11 & 12 
Lesson title: 
 Oral presentation 
 Debate 
 
Stage: 
Draw conclusions (synthesising) 
Take social action (synthesising) 
Evaluating (synthesising) 
 
Evaluate 
 
Students re-represent their understanding and reflect on their learning journey; teachers collect evidence about the achievement of 
outcomes. 
 
At A Glance Resources KLAs & Literacy 
Focuses 
Assessment - 
Summative 
Students will: 
Be provided with an 
opportunity to 
communicate the 
outcomes of their 
learning: 
 
Assess their learning: 
 
Activity: Students will 
participate in a debate 
titled „Water 
conservation‟. 
 
Looking back at the 
Starting Block game 
responses: Have students 
satisfied their queries; has 
their initial knowledge 
been confirmed or has it 
changed? 
 
Physical activity:  
River, creek, dam 
Students will divide 
Starting Block game response sheets 
 
KWHL chart  
 
Debating criteria sheet 
Oral presentation criteria sheet 
 
VHS, Books & Internet resources (see above)  
 
English - 
Journal (ongoing 
assessment piece) 
will be a record of 
observations, 
experiences and 
reflections. Make 
sure students use 
full sentences in 
their journals. It 
can include text, 
diagrams, drawings 
and images. 
 
Assessment 
Opportunities: 
Summative 
Action plan & 
promotional 
product 
Debate 
Focused analysis 
Peer & self 
assessment 
 
 
 
 
 
Individual, group 
and whole class 
reflections at 
each stage are 
also incorporated 
to examine 
values, targeted 
knowledge, 
concepts, skills, 
processes, texts 
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themselves into groups of 
three where they will 
situate themselves in the 
nominated area: river, 
creek or dam. As the 
teacher calls out one, two 
or three areas the students 
will be required to run to 
that area as quickly as 
possible. Last student to 
arrive at that area is out. 
 
Review their goals: 
KWHL chart; starting 
block game responses 
 
Indicate future directions: 
Activity: In an oral 
presentation students 
will present their action 
plan and promotional 
product to the class. 
Students will explain why 
they chose this particular 
product for their action 
plan. 
 
Journal entry (reflection): 
Speculate what may 
happen in the future if 
there was limited water 
left for humans, plants 
and animals. 
 
and products. 
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Criteria sheets/Marking rubrics 
Water, water everywhere? – Student Assessment Record 
NAME: 
SOSE - Place and Space 
Achievement Demonstrated Not yet demonstrated 
Student is able to identify and 
discuss how human activity can 
impact the supply of water in a 
community. 
 
  
Student is able to discuss and 
implement ways of engaging 
themselves and others in 
environmentally sustainable 
practices. 
 
  
Student is able to synthesise, 
evaluate and analyse unit content as 
they design a water conservation 
action plan. 
 
  
 
 
 
 
 
 
 
 
 
 
 
Comments: 
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Promotional Product marking rubric 
Name: _______________________________________________________ 
Product: (circle)   Poster           Magazine advertisement         Television advertisement 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
Category Criteria Demonstrated Not yet 
demonstrated 
Purpose The promotional product 
engages interest, is 
informative, persuasive 
and delivers a clear 
message to the audience. 
  
Title/heading Title is easily read from a 
distance, is consistent in 
size, describes the content 
well and is creative. 
  
Content Facts are accurate, 
relevant to the topic and 
are well organised. 
  
Writing - Language Language is appropriate 
for the audience with 
almost no spelling, 
punctuation and 
grammatical errors. 
  
Graphics Graphics are varied, match 
and support the text well 
and there is a good 
balance between text and 
graphics. 
  
Visual appeal 
 
The promotional product 
is creative with a co-
ordinated balance of 
colour, style and layout. 
  
Comments: 
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Oral Presentation 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Name: 
Date: 
 Criteria Demonstrated 
Organisation of content 
 Caught the audience‟s attention with your 
introduction 
 Incorporated several ideas relevant to your topic 
 Elaborated on these ideas throughout your speech 
 Summarised your main points 
 Used an interesting conclusion 
 
Communicating Ideas 
 used appropriate subject matter 
 included technical terms  
 used words and sentences your audience could 
understand 
 used proper sentence structure 
 used your palm cards effectively 
 memorised your speech 
 
Use of Expression 
 used appropriate facial expression 
 hand gestures were used appropriately and 
consistently 
 
Composure  displayed positive body language 
 appeared calm throughout the presentation 
 
Use of Voice 
 spoke audibly and clearly 
 adjusted voice volume to suit the situation 
 paused to self correct 
 clearly enunciated consonants when speaking 
 used pauses consistently for effect 
 
Developing rapport with audience 
 used appropriate eye contact to engage the audience 
 engaged audience interest throughout the 
presentation 
 
Comments: 
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Action Plan criteria sheet 
Category A B C D 
Content - accuracy All facts in the 
action plan are 
accurate. 
99 - 90% of the facts 
in the action plan are 
accurate. 
89 - 805 of the facts 
in the action plan are 
accurate. 
Fewer than 80% of 
the facts in the 
action plan are 
accurate. 
Writing - 
organisation 
Each section in the 
action plan has a 
clear purpose/goal. 
Almost all sections 
of the action plan 
have a clear 
purpose/goal. 
Most sections of the 
action plan have a 
clear purpose/goal. 
Less than half of the 
sections of the action 
plan have a clear 
purpose/goal. 
Writing - grammar There are no 
grammatical 
mistakes in the 
action plan. 
There are no 
grammatical 
mistakes in the 
action plan after 
feedback from the 
teacher.  
There are 1-2 
grammatical 
mistakes in the 
action plan even 
after feedback from 
the teacher. 
There are several 
grammatical 
mistakes in the 
action plan even 
after feedback from 
the teacher. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Comments: 
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Interview criteria sheet 
Category A B C 
Knowledge and 
understanding 
Comprehensive knowledge 
and understanding of 
concept, facts and 
procedures 
Satisfactory knowledge and 
understanding of concepts, 
facts and procedures 
Minimal knowledge and 
understanding of concepts, 
facts and procedures 
Investigating Insightful identification of 
issue; development of 
questions and use of inquiry 
Competent identification of 
issue; development of 
questions and use of inquiry 
Minimal knowledge and 
understanding of concepts, 
facts and procedures 
Communicating Clear and accurate 
communication conforming 
to the conventions of 
interviewing 
Sound communication 
conforming to the 
conventions of interviewing 
Unclear communication 
conforming to the 
conventions of interviewing 
Participating Skilful use of strategies and 
questioning techniques 
during the interview 
Appropriate use of strategies 
and questioning techniques 
during the interview 
Minimal use of strategies 
and questioning techniques 
during the interview 
Reflecting Perceptive reflection on 
investigations, values, 
perspectives and learning 
Relevant reflection on 
investigations, values, 
perspectives and learning 
Cursory reflection on 
investigations, values, 
perspectives and learning 
 
 
 
 
 
 
 
 
 
 
Comments: 
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Class Debate : Water Conservation 
 
 
 
 
Student Name:     ________________________________________  
 
 
CATEGORY  4  3  2  1  
Understanding 
of Topic  
The team clearly 
understood the topic 
in-depth and 
presented their 
information forcefully 
and convincingly.  
The team clearly 
understood the topic 
in-depth and 
presented their 
information with 
ease.  
The team seemed to 
understand the main 
points of the topic 
and presented those 
with ease.  
The team did not 
show an adequate 
understanding of the 
topic.  
Use of 
Facts/Statistics  
Every major point 
was well supported 
with several relevant 
facts, statistics 
and/or examples.  
Every major point 
was adequately 
supported with 
relevant facts, 
statistics and/or 
examples.  
Every major point 
was supported with 
facts, statistics 
and/or examples, but 
the relevance of 
some was 
questionable.  
Every point was not 
supported.  
Respect for 
Other Team  
All statements, body 
language, and 
responses were 
respectful and were 
in appropriate 
language.  
Statements and 
responses were 
respectful and used 
appropriate 
language, but once 
or twice body 
language was not.  
Most statements and 
responses were 
respectful and in 
appropriate 
language, but there 
was one sarcastic 
remark.  
Statements, 
responses and/or 
body language were 
consistently not 
respectful.  
Presentation 
Style  
Team consistently 
used gestures, eye 
contact, tone of 
voice and a level of 
enthusiasm in a way 
that kept the 
attention of the 
audience.  
Team usually used 
gestures, eye 
contact, tone of 
voice and a level of 
enthusiasm in a way 
that kept the 
attention of the 
audience.  
Team sometimes 
used gestures, eye 
contact, tone of 
voice and a level of 
enthusiasm in a way 
that kept the 
attention of the 
audience.  
One or more 
members of the team 
had a presentation 
style that did not 
keep the attention of 
the audience.  
 
Comments: 
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HPE marking rubric 
Criteria Demonstrated 
 Identifies implements and evaluates personal and community strategies that address conservation issues 
(e.g. planning thoroughly, creating appropriate products, and advertising to meet needs of audience). 
 Uses critical literacy skills to acquire, process, question, challenge and evaluate a range of information, 
services and products and describes how they can be applied to meet the needs of future generations. 
 Uses strategies such as brainstorming, questioning, discussion successfully) to analyse water usage 
issues or challenges  
 
 Demonstrates increasing confidence and competence in a range of individual and team movement skills 
in modified games. 
 Considers conditions and adjusts performance to enhance outcomes. 
 
 Demonstrates confident use of common offensive and defensive tactics across different games  
 
 Demonstrates supportive behaviours that promote the inclusion and safety of others 
 
 Demonstrates awareness and understandings of how relationships change and how change can be 
respectfully managed. 
 Explores and discusses how positive relationships are enhanced by understanding diversity and 
difference.  
 Demonstrates assertiveness, questioning, and justifying a position (e.g. fair and just, using appropriate 
words and actions). 
 Manages conflict through strategies (e.g. assertive language, forward planning, negotiation, focus on the 
issues). 
 
 Identifies and analyses the links between thoughts, feelings and behaviour. 
 Discusses how and why thoughts, feelings and behaviours change over time, and that individuals are 
responsible for their management. 
 
 
Comments: 
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Starting Block Response Sheet 
Topic: 
______________________________________________________________________________________ 
Names: 
______________________________________________________________________________________
______________________________________________________________________________________ 
Record your responses for each roll of the Starting Block. If the same challenge is rolled twice, just add the 
responses to the correct column. 
Challenge 1 
As a whole group, list as many questions as possible about this topic. Time limit: 3 minutes 
 
 
 
 
 
 
Challenge 2 
Invent two difficult questions about this topic. Ask the player on your right for your help. 
 
 
 
 
 
 
Challenge 3 
What might be the most interesting thing to learn about this topic? What might the most boring? 
Project Report                                            Sharon Louth 2009 
 
PRT4202 SOSE unit plan Student numbers: d9810999 & w0052871 203 
 
 
 
 
            Challenge 4 
Each player in the group must list one thing they already know about this topic. 
 
 
 
 
 
 
Challenge 5 
What interesting steps could you take to learn about this topic? List at least three ideas. 
 
 
 
 
 
 
Challenge 6 
Give a few reasons why it is important to learn about this topic. 
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Water Cycle Quiz! 
Name:       
Date:       
Complete the following- 
1. What is the name of the substance that is very important to us that is colourless, odourless and 
tasteless? Water 
 
2. As water vapour cools, it precipitates into clouds of tiny water droplets.  
 
3. The tree is the giant heat engine that starts the water cycle. 
 
4. What is the process in the water cycle where plants ‘breathe out’ water vapour, which also rises? 
evaporation 
 
5. Name the process where water is turned into water vapour by the sun, and rises into the air.  
transpiration 
 
6. Air temperature and pressure causes the clouds to break apart.  Rain, hail or snow falls.  This is called 
condensation. 
 
7. Label each section of the water cycle below: 
A. Precipitation 
B. Evaporation 
C. Condensation 
 
 
 
 
 
 
 
 
 
 
 
B 
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Student Checklist 
Poster (Microsoft Publisher) 
Task Completed 
Title- large, stands out, catchy  
Includes picture/s  
Includes text: suitable for audience & purpose  
Colourful  
Can be clearly seen from far away  
Saved to your “Water” folder as „poster‟  
Proof read and checked by teacher  
Printed in colour and black & white  
 
 
Magazine advertisement (Microsoft Publisher) 
Task Completed 
Title - large, stands out, catchy  
Includes picture/s  
Includes text: suitable for audience & purpose  
Colourful  
Print suitable size & font for advertisement size  
Proof read and checked by teacher  
Printed in colour and black & white  
 
 
Television advertisement (Power Point) 
Task Completed 
Draft plan of slides and layout  
Title - large, stands out, catchy, appropriate colours  
Includes picture/s  
Includes text: suitable for audience & purpose  
Colourful  
Proof read and checked by teacher  
Saved to student file in class computer file  
 
 
Action plan 
Task Completed 
Draft plan: mind map; flow chart or other pictorial way   
Information included re: home water usage audit  
Information suitable for water conservation method/techniques  
Goal included in overall plan  
Have you considered: Positives, Negatives, Future direction of 
plan? 
 
Proof read and checked by teacher  
Final plan presented as a report in Unit book  
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Interview preparation 
Task Completed 
Aim of task considered and planned for?  
Information sorted: KWHL or other strategy used  
Draft of suitable questions  
Collaboration with peers: Final list of questions  
Interview techniques, methods, process been considered  
Practice interview questions with peers  
Reflection on questions: Do you need to make adjustments?  
Proof read and checked by teacher  
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Home water use audit 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Water meter reading 
Most homes have a water meter which records how much water your home uses. You need to take a number of meter 
readings over the next few days. You should try to take your readings at about the same time of the day. For 
instructions about how to read your water meter, go to http://www.target140.com.au/How+to+read+your+meter. 
There are two types of meter; check which one your home has before you log onto the website. 
Meter reading 1  Date:   Time:    Reading: 
Meter reading 2  Date:   Time:    Reading: 
Water Audit Activity 
 
                                                                                                                          
 
 
 
 
Item Litres For how long? Litres per item How many 
times? 
Total 
Shower 
    Standard 
    Water efficient 
 
18L/min 
9L/min 
 
   minutes 
 
    Litres 
 
1 
 
    Litres 
Bath 120 Litres     
Toilet 
     Dual flush 
     Full flush 
     Single flush 
 
3 Litres 
6 Litres 
18 Litres 
    
Washing machine 
     Standard 
     Water efficient 
 
150 Litres 
50 - 90 Litres 
    
Dishwasher 
     Standard 
     Water efficient 
 
42 Litres 
14 Litres 
    
Garden 
     Hose 
     Sprinkler 
 
20L/min 
10L/min 
    
Cleaning teeth 
     Tap running 
     1 glass 
 
5 Litres 
250 ml 
    
 
Water use calculator 
 
Toilet...  Dual flush  =1/2 flush - 3 Litres 
       Full flush - 6 Litres 
  Single flush  = 18 Litres 
Shower... Water efficient  = 9 Litres per min 
  Standard  = 18 Litres per min 
Bath     = 120 Litres 
Washing machine (old)   = 50 - 150 Litres per load 
Dishwasher    = 14 - 42 Litres per load 
Garden sprinkler   = 10 Litres per min 
Garden hose    = 20 Litres per min 
Dripping tap    = 5 Litres per hour 
     = 120 Litres per day 
     = 43 800 Litres per year 
Cleaning teeth    = 5 litres 
Washing hands    = 5 Litres 
Drink     = 1 - 5 Litres  
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Item Litres For how long? Litres per item How many 
times? 
Total 
Washing hands 5 Litres     
Drink 1 - 5 Litres     
Other 
 
     
 
 
     
 
 
     
TOTAL 
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SOSE - Assessable elements and descriptors 
Assessable 
elements 
Descriptors 
A B C D E 
The student work demonstrates evidence of: 
Knowledge and 
understanding 
Comprehensive 
knowledge and 
understanding of 
concepts, facts 
and procedures 
Thorough 
knowledge and 
understanding of 
concepts, facts 
and procedures 
Satisfactory 
knowledge and 
understanding of 
concepts, facts 
and procedures 
Variable 
knowledge and 
understanding of 
concepts, facts 
and procedures 
Rudimentary 
knowledge and 
understanding of 
concepts, facts 
and procedures 
Investigating Insightful 
identification of 
issues, 
development of 
questions, and 
use of inquiry 
processes 
Effective 
identification of 
issues, 
development of 
questions, and 
use of inquiry 
processes 
Competent 
identification of 
issues, 
development of 
questions and 
use of inquiry 
processes 
Variable 
identification of 
issues, 
development of 
questions and 
use of inquiry 
processes 
Minimal 
identification of 
issues, 
development of 
questions and 
use of inquiry 
processes 
Discerning 
analysis and 
evaluation of 
evidence and 
information to 
draw well-
reasoned 
conclusions 
Logical analysis 
and evaluation 
of evidence and 
information to 
draw reasoned 
conclusions 
Relevant 
analysis and 
evaluation of 
evidence and 
information to 
draw credible 
conclusions 
Narrow analysis 
and evaluation 
of evidence and 
information to 
propose obvious 
conclusions 
Cursory analysis 
and evaluation 
of evidence and 
information to 
propose 
conclusions 
Communicating Clear and 
accurate 
communication 
conforming to 
the conventions 
of text types 
Coherent and 
accurate 
communication 
conforming to 
the conventions 
of text types 
Sound 
communication 
conforming to 
the conventions 
of text types 
Disjointed 
communication 
using some 
conventions of 
text types 
Unclear 
communication 
using some 
conventions of 
text types 
Participating Skilful use of 
strategies to act 
on issues 
Effective use of 
strategies to act 
on issues 
Appropriate use 
of strategies to 
act on issues 
Variable use of 
strategies to act 
on issues 
Minimal use of 
strategies to act 
on issues 
Reflecting Perceptive 
reflection on 
investigations, 
values, 
Informed 
reflection on 
investigations, 
values, 
Relevant 
reflection on 
investigations, 
values, 
Superficial 
reflection on 
investigations, 
values, 
Cursory 
reflection on 
investigations, 
values, 
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perspectives and 
learning 
perspectives and 
learning 
perspectives and 
learning 
perspectives and 
learning 
perspectives and 
learning 
 
Developing an Action Plan proposal 
 Proposals convince their audience to adopt an idea and implement it – i.e. should it be done?  
 Proposals ask decision-makers to allocate time, money, and other resources to change something.  
Steps in Developing a Proposal 
1. Make a proposal claim advocating a specific course of action: X should do Y. 
2. Identify the problem: If you're asking people to change the way they do things, you must establish that there is 
a problem. 
3. State your solution: Make sure that the audience knows what to do, and can do what you suggest. 
4. Justify your solution: Explain the relevant imperatives that impact on the problem and your solution. 
5. Consider other solutions: What are the advantages and disadvantages of other solutions (including doing 
nothing)? Why is your solution better? 
6. Examine the feasibility of your solution: How can you convince readers that your proposal can be achieved? 
How easy will it be? Will the people affected go along with it? (For example, lots of things can be accomplished if 
enough people volunteer, but it's hard to get people to work without pay.) If it costs money, how much and who will 
pay for it? 
7. Analyse your potential readers: Who are you writing for? How will your solution benefit them? 
8. Develop a draft: 
a. Define the problem: Set out the issue or problem. You might begin by describing your experience or the 
experience of someone caught up in the problem. You may need to argue for the seriousness of the problem, and you 
may have to give some background on how it came about. 
b. Present and justify your solution: You may want to set out your solution first and explain how it will work, 
then consider other possible solutions and argue that yours is better; or you may want to set out other possible 
solutions first, argue that they don‟t solve the problem or are not feasible, and then present your solution. 
c. Argue that your proposal is feasible: Your proposal for solving the problem is a truly good idea only if it can 
be put into practice. 
d. Conclude with a call for action: You should put your audience in a position that if they agree with you, they 
will take action. You might restate and emphasise what exactly they need to do. 
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Save the water - Instruction card 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Save the water! 
You are a member of your local community. Water as a resource is an ongoing issue with your 
local Council. Council has released data regarding the high level of water use over the past 12 
months. Discussion now includes how community members can use water to ensure enough 
supply for future generations. 
Working as part of your „community‟ you are required to brainstorm, devise and implement a 
plan to save water for the future generations. Without entering the community circle you and 
your community members must use only the resources provided to retrieve your current water 
supply (without touching the „supply‟ with any part of your body) and carry this supply to the 
future generation tank. You are required to pour your supply of water into the next bucket with 
minimal water loss. 
Your community will be given: 
5 minutes to brainstorm your actions (No resources will be accessed during this time) 
15 minutes to implement your plan (using only the resources provided) 
10 minutes to reflect on your plan and actions (as a whole class) 
Good Luck! 
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Example of De Bono’s 6 Thinking Hat resource 
 
 
 
 
Red Hat 
 
What are my feelings 
regarding human 
activities impacting 
on the water cycle? 
Feelings 
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Journal activity 
Aim: The aim of this activity is to allow students the opportunity to express their ideas, knowledge and progress of 
constructing and applying   ideas and concepts throughout the unit. Students must use full sentences and can 
include illustrations, drawings, diagrams etc to support these sentences.  
Topics: The following are suggestions and can be altered to suit the unit progression -  
 What do you know about water? In your experience, why is water important/not important? How and 
when have you used water? Write what you know about where water comes from. 
 
 Are there any new ideas/beliefs you have discovered after participating in the game Have you ever? 
 
 How does my home water use compare to others? 
 
 How the water cycle can be affected by humans? 
 
 What have you discovered about water conservation and your personal water usage? 
 
 Speculate what may happen in the future if there was limited water left for humans, plants and animals. 
 
o Other suggestions might include -  
 What have you found difficult about designing an action plan? 
 How can you assist the school community in water conservation? 
 What was the most difficult element of creating a promotional product? Why? 
 What would some negatives be about a water user-pay system in your Local area? What 
would some positives be? 
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Brain Gym 
 
The following exercises can be found in Brain Gym by Paul E. Dennison & Gail E. Dennison (1994)USA: 
Educational Kinesiology Foundation. 
 
 
Neck Rolls 
 relaxes the neck & shoulders and releases tensions 
 roll the head in forward position only 
 sitting up straight, begin with eyes closed; take several deep, controlled, complete breaths. 
 allow head to roll slowly from side to side as though it were a heavy ball, while breathing deeply 
 as head moves, the chin in its extreme positions does not pass either end of the clavicle 
 
 
Cross Crawl 
 Is a contralateral exercise, similar to walking in place where students alternately moves one arm and its 
opposite leg and the other arm and its opposite leg. 
 Because this exercise accesses both brain hemispheres simultaneously, it is an ideal warm-up for all skills 
which require crossing the body‟s lateral midline. 
 To activate the kinaesthetic sense, alternately touch each hand to the opposite knee. 
 
 
Brain Buttons 
 The Brain Buttons (soft tissue under the clavicle to the left & right of the sternum) are massaged deeply 
with one hand while holding the navel with the other hand for 20-30 seconds. 
 Students may change hands to activate both brain hemispheres. 
 
 
Hook Ups 
 Connect the electrical circuits in the body, containing & thus focusing both attention & disorganised 
energy. 
 Requires student to sit in chair, cross the left ankle over the right; extend his arms before him, crossing the 
left wrist over the right; interlace fingers and draws his hands up toward chest. 
 close eyes, breathe deeply and relax for about a minute 
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